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Introduction: In recent years, professional development of teachers has become an important issue in 
educational system. The question of work has been the kind of supervision needed to save and secure 
teacher's successful performance in his/her teaching career. The present study aimed at answering this 
question. 
 
Methods: The study was preformed in two phase: At first a quasi-experiment on ٣٧٢ randomly selected 
students was done. The exposed group's teachers were under clinical supervision. In the second phase, the 
clinical supervision method was evaluated based on opinions of ٥٠ faculties and educational authorities. 
 
Results: In the exposed group, the rate of student's learning proved to be significantly higher (P<٠,٠٠١). 
Those students evaluated their teacher's professional behaviors as more positive compared to teacher 
evaluations made by students in the control group (P<٠,٠٠١). Full agreement and agreement to perform 
clinical supervision were expressed by ٦٢,٥ percent of respondents in the second phase study, whereas 
٩١,٧ percent of the same attitude was found toward self-evaluation (The latter was expressed as one of the 
best solutions for quality problems of teaching). The majority of respondents insisted on maintaining 
stable environment for teaching, a decrease in number of students and proper teacher selection methods 
as the other solutions. 
 
Conclusion: Applying clinical supervision method had a positive effect on students learning and teachers' 
performance. Thus this method should be considered as one of the basic ways to develop educational 
system in the field of medical sciences. 
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٧٥
  ﺗﺄﺛﻴﺮ ﻛﺎرﺑﺮد اﻟﮕﻮي ﻧﻈﺎرت ﺑﺎﻟﻴﻨﻲ ﺑﺮ ﻛﻴﻔﻴﺖ ﺗﺪرﻳﺲ ﻣﺪرﺳﻴﻦ داﻧﺸﻜﺪة
  ﭘﺮﺳﺘﺎﺭﻱ ﻭ ﻣﺎﻣﺎﻳﻲ ﺩﺍﻧﺸﮕﺎﻩ ﻋﻠﻮﻡ ﭘﺰﺷﻜﻲ ﺍﺻﻔﻬﺎﻥ
  
  ﺷﺎﻳﺴﺘﻪ ﺻﺎﻟﺤﻲ
  
  ﭼﻜﻴﺪﻩ ﻣﻘﺎﻟﻪ
 ﺍﻳـﻦ ﻣﻮﺿـﻮﻉ ﺩﺭﺣـﺎﻝ  ﺩﺭ ﺳﺎﻟﻬﺎﻱ ﺍﺧﻴﺮ ﺗﻜﺎﻣﻞ ﺣﺮﻓﻪ ﺍﻱ ﻣﺪﺭﺳﻴﻦ ﺑﻪ ﻋﻨﻮﺍﻥ ﻳﻜﻲ ﺍﺯ ﺍﺟﺰﺍﺀ ﺑﺎ ﺍﻫﻤﻴﺖ ﻧﻈﺎﻡ ﺁﻣﻮﺯﺵ، ﻣﻮﺭﺩ ﺗﺄﻛﻴﺪ ﻗﺮﺍﺭ ﮔﺮﻓﺘﻪ ﻭ .ﻣﻘﺪﻣﻪ
ﺣﺎﺿﺮ ﻣﻄﺮﺡ ﺍﺳﺖ ﻛﻪ ﭼﮕﻮﻧﻪ ﻧﻈﺎﺭﺗﻲ ﺑﺮ ﻓﻌﺎﻟﻴﺘﻬﺎﻱ ﻣﺪﺭﺳﻴﻦ ﻣﻌﻤﻮﻝ ﮔﺮﺩﺩ ﺗﺎ ﺑﺘﻮﺍﻧﻨﺪ ﺑﺎﺗﻮﺟﻪ ﺑﻪ ﺗﺤﻮﻻﺕ ﺭﻭﺯﺍﻓﺰﻭﻥ ﺩﻧﻴﺎﻱ ﺍﻣﺮﻭﺯ، ﺩﺭ ﻫﺮ ﺷﺮﺍﻳﻂ ﻭ ﺑـﺎ 
ﻣﻨﻈـﻮﺭ ﺩﺳـﺘﻴﺎﺑﻲ ﺍﻳﻦ ﭘﮋﻭﻫﺶ ﺑﻪ . ﻫﺮ ﺍﻣﻜﺎﻧﻲ ﺩﺭ ﺍﻧﺠﺎﻡ ﻭﻇﺎﻳﻒ ﻭ ﻧﻘﺸﻬﺎﻱ ﻣﺤﻮﻟﻪ ﻣﻮﻓﻖ ﮔﺮﺩﻧﺪ ﻭ ﺑﺎ ﻣﺸﻜﻼﺕ ﺣﺮﻓﻪ ﺍﻱ ﻣﻘﺎﺑﻠﻪ ﻣﻨﺎﺳﺒﻲ ﺩﺍﺷﺘﻪ ﺑﺎﺷﻨﺪ 
  .ﺑﻪ ﭘﺎﺳﺨﻲ ﻣﻨﺎﺳﺐ ﺑﺮﺍﻱ ﺍﻳﻦ ﺳﺆﺍﻝ ﺻﻮﺭﺕ ﮔﺮﻓﺘﻪ ﺍﺳﺖ
 ﻧﻔﺮ ﺩﺍﻧﺸﺠﻮ ﻛﻪ ﺑﻪ ﻃﻮﺭ ٢٧٣ﺩﺭ ﻣﺮﺣﻠﻪ ﺍﻭﻝ ﻣﻄﺎﻟﻌﻪ ﺍﻱ ﻧﻴﻤﻪ ﺗﺠﺮﺑﻲ ﺑﺮ ﺭﻭﻱ .  ﺍﻳﻦ ﺗﺤﻘﻴﻖ ﻣﻄﺎﻟﻌﻪ ﺍﻱ ﺍﺳﺖ ﻛﻪ ﺩﺭ ﺩﻭ ﻣﺮﺣﻠﻪ ﺻﻮﺭﺕ ﭘﺬﻳﺮﻓﺘﻪ .ﺭﻭﺷﻬﺎ
ﻳﺎﻥ ﮔﺮﻭﻩ ﺍﺻﻠﻲ ﺗﺤﺖ ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ ﻗﺮﺍﺭ ﮔﺮﻓﺘﻨﺪ ﻭ ﻣﺪﺭﺳـﻴﻦ ﻣﺪﺭﺳﻴﻦ ﺩﺍﻧﺸﺠﻮ . ﺗﺼﺎﺩﻓﻲ ﺳﺎﺩﻩ ﺍﻧﺘﺨﺎﺏ ﺷﺪﻧﺪ، ﺩﺭ ﺩﻭ ﮔﺮﻭﻩ ﺍﺻﻠﻲ ﻭ ﺷﺎﻫﺪ ﺍﻧﺠﺎﻡ ﺷﺪ 
ﺳﭙﺲ ﺑﻬﺒﻮﺩ ﻳﺎﺩﮔﻴﺮﻱ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﻭ ﻧﻴﺰ ﺍﺭﺯﺷﻴﺎﺑﻲ ﺍﻳﺸﺎﻥ ﺍﺯ ﺭﻓﺘﺎﺭﻫﺎﻱ ﺣﺮﻓـﻪ ﺍﻱ ﻣﺪﺭﺳـﻴﻦ ﺧـﻮﺩ ﺩﺭ ﺩﻭ . ﮔﺮﻭﻩ ﺷﺎﻫﺪ ﺑﻪ ﻃﻮﺭ ﻣﻌﻤﻮﻝ ﻧﻈﺎﺭﺕ ﺷﺪﻧﺪ 
 ﻧﻔـﺮ ﺍﺯ ﺍﺳـﺘﺎﺩﺍﻥ ﻭ ﻣـﺴﺆﻭﻻﻥ ٠٥ ﻧﻈﺮﺧـﻮﺍﻫﻲ ﺩﺭ ﻣﺮﺣﻠﻪ ﺩﻭﻡ ﺍﻟﮕﻮﻱ ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ ﻣـﻮﺭﺩ ﺁﺯﻣـﺎﻳﺶ ﺩﺭﻣﻌـﺮﺽ . ﮔﺮﻭﻩ ﺍﻧﺪﺍﺯﻩ ﮔﻴﺮﻱ ﻭ ﻣﻘﺎﻳﺴﻪ ﮔﺮﺩﻳﺪ 
  .ﺁﻣﻮﺯﺷﻲ ﺩﺍﻧﺸﮕﺎﻩ ﻋﻠﻮﻡ ﭘﺰﺷﻜﻲ ﺍﺻﻔﻬﺎﻥ ﻛﻪ ﺑﻪ ﻃﻮﺭ ﺗﺼﺎﺩﻓﻲ ﺳﺎﺩﻩ ﺍﻧﺘﺨﺎﺏ ﮔﺮﺩﻳﺪﻩ ﺑﻮﺩﻧﺪ، ﻗﺮﺍﺭ ﮔﺮﻓﺖ
 ﻳﺎﺩﮔﻴﺮﻱ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﮔﺮﻭﻩ ﺍﺻﻠﻲ ﺑﻪ ﻃﻮﺭ ﻣﻌﻨﻲ ﺩﺍﺭﻱ ﺍﺯ ﮔﺮﻭﻩ ﺷﺎﻫﺪ ﺑﻬﺘﺮ ﺑﻮﺩﻩ ﻭ ﻧﻴﺰ ﺍﻳﺸﺎﻥ ﺭﻓﺘﺎﺭﻫﺎﻱ ﺣﺮﻓﻪ ﺍﻱ ﻣﺪﺭﺳﻴﻦ ﺧﻮﺩ ﺭﺍ ﺑﻪ ﻣﻴﺰﺍﻥ .ﻳﺎﻓﺘﻪ ﻫـﺎ 
 ﺩﺭﺻﺪ ﺍﺯ ﺍﺳـﺎﺗﻴﺪ ﻭ ﻣـﺴﺆﻭﻟﻴﻦ ﺁﻣﻮﺯﺷـﻲ ﺩﺍﻧـﺸﮕﺎﻩ ﻋﻠـﻮﻡ ﭘﺰﺷـﻜﻲ ﻭ ﺧـﺪﻣﺎﺕ ٢٦/٥ﻫﻤﭽﻨﻴﻦ .  <P(٠/١٠٠ )ﻴﺸﺘﺮﻱ ﻣﺜﺒﺖ ﺍﺭﺯﺷﻴﺎﺑﻲ ﻧﻤﻮﺩﻩ ﺍﻧﺪ ﺑ
 ﺩﺭﺻﺪ ﺑﺎ ﺍﻧﺠﺎﻡ ﺧﻮﺩﺍﺭﺯﻳﺎﺑﻲ ﻣﻮﺍﻓﻖ ١٩/٧ ﺩﺭﻣﺎﻧﻲ ﺍﺳﺘﺎﻥ ﺍﺻﻔﻬﺎﻥ ﺑﺎ ﺍﺟﺮﺍﻱ ﺍﻟﮕﻮﻱ ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ ﻣﻄﺮﺡ ﺷﺪﻩ ﻣﻮﺍﻓﻖ ﻭ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ، –ﺑﻬﺪﺍﺷﺘﻲ 
ﺑﻪ ﻋﻼﻭﻩ، ﺍﻛﺜﺮﻳﺖ ﭘﺎﺳﺦ ﺩﻫﻨـﺪﮔﺎﻥ ﺑـﺮ ﻓـﺮﺍﻫﻢ ﻧﻤـﻮﺩﻥ ﺷـﺮﺍﻳﻂ . ﺍﻓﻖ ﺑﻮﺩﻧﺪ ﻭ ﺁﻥ ﺭﺍ ﻳﻜﻲ ﺍﺯ ﺑﻬﺘﺮﻳﻦ ﺭﺍﻩ ﺣﻠﻬﺎﻱ ﺑﻬﺒﻮﺩ ﺗﺪﺭﻳﺲ ﺩﺍﻧﺴﺘﻪ ﺍﻧﺪ ﻭ ﻛﺎﻣﻼﹰ ﻣﻮ 
  .ﻣﺤﻴﻄﻲ ﺑﺎ ﺛﺒﺎﺕ، ﺑﺮﻛﺎﻫﺶ ﺗﻌﺪﺍﺩ ﺩﺍﻧﺸﺠﻮ ﻭ ﺍﻧﺘﺨﺎﺏ ﺻﺤﻴﺢ ﻋﻠﻤﻲ ﻭ ﻋﻤﻠﻲ ﻣﺪﺭﺳﻴﻦ ﺗﺄﻛﻴﺪ ﺩﺍﺷﺘﻨﺪ
ﺍﻱ ﻣﺪﺭﺳﻴﻦ ﺗﺄﺛﻴﺮ ﻣﺜﺒﺖ ﺩﺍﺷﺘﻪ ﺑﺎﺷﺪ ﻭ ﻟﺬﺍ ﺑﻪ ﻋﻨﻮﺍﻥ ﻳﻜـﻲ  ﻮﻳﺎﻥ ﻭ ﺭﻓﺘﺎﺭﻫﺎﻱ ﺣﺮﻓﻪﺗﻮﺍﻧﺪ ﺑﺮ ﺑﻬﺒﻮﺩﻱ ﻳﺎﺩﮔﻴﺮﻱ ﺩﺍﻧﺸﺠ ﻣﻲ ﺍﺟﺮﺍﻱ ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ :  ﺑﺤﺚ
   .ﺣﻠﻬﺎﻱ ﺍﺳﺎﺳﻲ ﺩﺭ ﺗﻮﺳﻌﻪ ﻧﻈﺎﻡ ﺁﻣﻮﺯﺵ ﻋﻠﻮﻡ ﭘﺰﺷﻜﻲ ﺑﺎﻳﺴﺘﻲ ﻣﻮﺭﺩ ﺗﻮﺟﻪ ﻗﺮﺍﺭ ﺑﮕﻴﺮﺩ ﺍﺯ ﺭﺍﻩ





ﺩﺩ ﻛـﻪ ﺩﺍﺭﺍﻱ    ﻧﻈﺎﻡ ﺁﻣﻮﺯﺷﻲ ﺑﻪ ﻣﺠﻤﻮﻋﻪ ﺍﻱ ﺍﻃـﻼﻕ ﻣـﻲ ﮔـﺮ 
ﻭﻇﺎﻳﻒ ﺧﺎﺻﻲ ﻣﻲ ﺑﺎﺷﺪ ﺗﺎ ﺍﺯﻃﺮﻳﻖ ﺍﺟـﺮﺍﻱ ﺁﻥ ﻭﻇـﺎﻳﻒ، ﺍﻣﻜـﺎﻥ 
ﺍﻳﻦ ﻣﺠﻤﻮﻋﻪ ﺷـﺎﻣﻞ . ﺩﺳﺘﻴﺎﺑﻲ ﺑﻪ ﺍﻫﺪﺍﻑ ﻣﻮﺭﺩ ﻧﻈﺮ ﻓﺮﺍﻫﻢ ﮔﺮﺩﺩ 
ﻋﻮﺍﻣﻞ ﻣﺨﺘﻠﻒ ﺍﻧﺴﺎﻧﻲ، ﻓﻴﺰﻳﻜﻲ ﻭ ﻣﺎﻟﻲ ﺍﺳﺖ ﻛﻪ ﺑﺎ ﻫﻤـﺎﻫﻨﮕﻲ ﻭ 
ﺗﺮﺑﻴـﺖ ﻣـﻮﺭﺩ ﻧﻈـﺮ ﻭ ﻋﻤﻠﻜﺮﺩ ﺻﺤﻴﺢ، ﺍﻣﻜﺎﻥ ﻣﻮﻓﻘﻴﺖ ﺩﺭ ﺗﻌﻠﻴﻢ 
  .ﺟﺎﻣﻌﻪ ﺭﺍ ﻫﻤﻮﺍﺭ ﻣﻲ ﺳﺎﺯﺩ
ﻣﻮﺯﺷﻲ ﻋﻠﻮﻡ ﭘﺰﺷـﻜﻲ ﺩﺭ ﻭﺍﻗـﻊ ﻣﺠﻤﻮﻋـﻪ ﺍﻱ ﺩﺭ ﺩﺭﻭﻥ    ﻧﻈﺎﻡ ﺁ 
: ﺁﻣﻮﺯﺵ ﻋﺎﻟﻲ ﺍﺳﺖ ﻛﻪ ﺍﺯﻃﺮﻳـﻖ ﺍﻧﺠـﺎﻡ ﻭﻇـﺎﻳﻒ ﻣﻬﻤـﻲ، ﭼـﻮﻥ 
ﺍﻱ ﺁﻣﻮﺯﺵ، ﭘﮋﻭﻫﺶ، ﺍﺭﺍﺋـﻪ ﺧـﺪﻣﺎﺕ ﺑـﻪ ﺟﺎﻣﻌـﻪ، ﺗﻜﺎﻣـﻞ ﺣﺮﻓـﻪ 
ﻫﺎﻱ ﮔﻮﻧﺎﮔﻮﻥ ﺩﺭﻭﻥ ﺧﻮﺩ ﻭ ﺗﻮﺳﻌﻪ ﺍﻧﺘﺸﺎﺭﺍﺕ، ﺩﺳﺘﻴﺎﺑﻲ ﺑـﻪ  ﺭﺷﺘﻪ
  .ﺍﻫﺪﺍﻑ ﻣﻮﺭﺩ ﻧﻈﺮ ﺩﺍﻧﺸﮕﺎﻫﻬﺎﻱ ﻋﻠﻮﻡ ﭘﺰﺷﻜﻲ ﺭﺍ ﻣﻴﺴﺮ ﻣﻲ ﺳﺎﺯﺩ
ﻣﻨﻈﻮﺭ ﺍﻳﺠﺎﺩ ﻭ ﮔـﺴﺘﺮﺵ ﺗﺤـﻮﻝ ﺩﺭ ﻧﻈـﺎﻡ ﺁﻣـﻮﺯﺵ ﻋﻠـﻮﻡ    ﺑﻪ 
ﺍﻱ ﻣﺪﺭﺳـﻴﻦ، ﻛﻴﻔﻴـﺖ ﻫـﺎﻱ ﺣﺮﻓـﻪ ﺗﻮﺍﻧـﺎﻳﻲ : ﭘﺰﺷﻜﻲ، ﺗﻮﺟﻪ ﺑـﻪ 
   ﭼﮕﻮﻧﮕﻲ ﺑﺮﻧﺎﻣﻪ ﺭﻳﺰﻱ ﺩﺭﺳﻲ ﻭ ﻧﻈﺎﺭﺕ ﻭ،ﺩﺍﻧﺸﺠﻮﻳﺎﻥﺗﺤﺼﻴﻠﻲ 
  
  
  ﺍﺭﺯﺷـﻴﺎﺑﻲ، ﺍﺯ ﺟﻤﻠـﻪ ﺷـﺎﺧﺺ ﻫـﺎﻱ ﻛﻴﻔـﻲ ﺑـﺴﻴﺎﺭ ﻣﻬـﻢ ﺗﻠﻘـﻲ 
  .ﻣﻲ ﺷﻮﺩ
ﻲ ﺍﺯ    ﺩﺭ ﺳﺎﻟﻬﺎﻱ ﺍﺧﻴﺮ، ﺗﻜﺎﻣﻞ ﺣﺮﻓﻪ ﺍﻱ ﻣﺪﺭﺳﻴﻦ ﺑﻪ ﻋﻨﻮﺍﻥ ﻳﻜ ـ
 ﻭ ﺍﺟﺰﺍﺀ ﺑﺎ ﺍﻫﻤﻴﺖ ﻧﻈﺎﻡ ﺁﻣﻮﺯﺷﻲ، ﻣﻮﺭﺩ ﺗﺄﻛﻴﺪ ﻗﺮﺍﺭ ﮔﺮﻓﺘـﻪ ﺍﺳـﺖ 
ﻛـﻪ ﺑـﺮ ﻓﻌﺎﻟﻴﺘﻬـﺎﻱ  ﺍﻳﻦ ﻣﻮﺿﻮﻉ ﺩﺭ ﺣـﺎﻝ ﺣﺎﺿـﺮ ﻣﻄـﺮﺡ ﺍﺳـﺖ 
ﻣﺪﺭﺳﻴﻦ ﭼﮕﻮﻧﻪ ﻧﻈﺎﺭﺗﻲ ﻣﻌﻤﻮﻝ ﮔـﺮﺩﺩ ﺗـﺎ ﺑﺘﻮﺍﻧﻨـﺪ ﺑﺎﺗﻮﺟـﻪ ﺑـﻪ 
ﺗﺤﻮﻻﺕ ﺭﻭﺯﺍﻓﺰﻭﻥ ﺩﻧﻴﺎﻱ ﺍﻣﺮﻭﺯ، ﺩﺭ ﻫﺮ ﺷﺮﺍﻳﻂ ﻭ ﺑـﺎ ﻫـﺮ ﺍﻣﻜـﺎﻧﻲ 
ﻗﺮﺍﺭ ﻣـﻲ ﮔﻴـﺮﺩ ﺩﺭﺍﻧﺠﺎﻡ ﻭﻇﺎﻳﻒ ﻭ ﻧﻘﺶ ﻫﺎﻳﻲ ﻛﻪ ﺑﺮ ﻋﻬﺪﻩ ﺷﺎﻥ 
ﻣﻮﻓﻖ ﮔﺮﺩﻧﺪ ﻭ ﺑﺎ ﻣﺸﻜﻼﺕ ﺣﺮﻓـﻪ ﺍﻱ ﺑﺮﺧـﻮﺭﺩ ﻣﻨﺎﺳـﺒﻲ ﺩﺍﺷـﺘﻪ 
  .ﺑﺎﺷﻨﺪ، ﺍﻳﻦ ﺍﻣﺮ ﺍﺯﻃﺮﻳﻖ ﻧﻈﺎﺭﺕ ﺁﻣﻮﺯﺷﻲ ﻓﺮﺍﻫﻢ ﻣﻲ ﮔﺮﺩﺩ
   ﺭﻫﺒﺮﻱ ﺁﻣﻮﺯﺷﻲ ﺑﻪ ﻣﺠﻤﻮﻋﻪ ﻓﻌﺎﻟﻴﺘﻬﺎﻱ ﺩﺭﻭﻥ ﻧﻈﺎﻡ ﺁﻣﻮﺯﺷﻲ ﻭ 
  ﺑﺨﺸﻲ ﺍﺯ ﺭﻫﺒﺮﻱ، ﻧﻈـﺎﺭﺗﻲ . ﺩﺭ ﺳﻄﻮﺡ ﻣﺨﺘﻠﻒ ﺍﻃﻼﻕ ﻣﻲ ﮔﺮﺩﺩ 
  
  ﭘﺮﺳ ــﺘﺎﺭﻱ ﻭ ﻣﺎﻣ ــﺎﻳﻲ، ﺩﻛﺘ ــﺮ ﺷﺎﻳ ــﺴﺘﻪ ﺻ ــﺎﻟﺤﻲ، ﺩﺍﻧ ــﺸﻜﺪﻩ : ﺁﺩﺭﺱ
ﺩﺍﻧﺸﮕﺎﻩ ﻋﻠﻮﻡ ﭘﺰﺷﻜﻲ ﻭ ﺧﺪﻣﺎﺕ ﺑﻬﺪﺍﺷـﺘﻲ ﺩﺭﻣـﺎﻧﻲ ﺍﺳـﺘﺎﻥ ﺍﺻـﻔﻬﺎﻥ، 































       /     ٠٠٠٢ nmutuA ,١ oN ,١ loV ,noitacudE lacideM fo lanruoJ nainarI
 
٨٥
ﮔﻴـﺮﺩ ﻭ ﻣـﻲ ﺗﻮﺍﻧـﺪ ﺑـﻪ ﺩﻭ ﺍﺳﺖ ﻛﻪ ﺑﺮ ﻛﺎﺭ ﻣﺪﺭﺳﻴﻦ ﺻﻮﺭﺕ ﻣـﻲ 
  :ﺷﻜﻞ ﺍﻧﺠﺎﻡ ﭘﺬﻳﺮﺩ
ﺍﺳﺖ ﻛﻪ ﺑﻄـﻮﺭ « ﺍﺭﺯﺷﻴﺎﺑﻲ ﻣﺤﻮﺭ »   ﺷﻜﻞ ﺍﻭﻝ، ﻧﻈﺎﺭﺕ ﺍﺩﺍﺭﻱ ﻳﺎ 
 ﻗﻀﺎﻭﺕ ﺑـﺮ ﻧﺤـﻮﻩ ﻣﺴﺘﻘﻴﻢ ﻭ ﺭﺳﻤﻲ ﺻﻮﺭﺕ ﻣﻲ ﮔﻴﺮﺩ، ﺗﺄﻛﻴﺪ ﺁﻥ 
ﺗﺪﺭﻳﺲ ﻣﺪﺭﺱ ﺍﺳﺖ ﻭ ﻫـﺪﻑ ﺁﻥ ﺍﻓـﺰﺍﻳﺶ ﻛـﺎﺭﺍﻳﻲ ﻭ ﺍﺛﺮﺑﺨـﺸﻲ 
ﺁﻣﻮﺯﺷﻲ ﺍﺳﺖ ﻭ ﻫﺪﻑ ﺁﻥ ﺍﻓﺰﺍﻳﺶ ﻛﺎﺭﺍﻳﻲ ﻭ ﺍﺛﺮﺑﺨـﺸﻲ ﺁﻣﻮﺯﺷـﻲ 
ﺍﺳﺖ ﻭ ﺑﻪ ﻃﻮﺭ ﻣﻌﻤـﻮﻝ ﺍﺯ ﻃﺮﻳـﻖ ﺍﻧﺠـﺎﻡ ﺍﺭﺯﺷـﻴﺎﺑﻲ ﻓﻌﺎﻟﻴﺘﻬـﺎﻱ 
  .ﮔﻴﺮﺩ ﺍﻱ ﻣﺪﺭﺱ ﺻﻮﺭﺕ ﻣﻲ ﺣﺮﻓﻪ
ﺍﺳﺖ ﻛﻪ ﺑﻴـﺸﺘﺮ « ﻣﺪﺭﺱ ﻣﺤﻮﺭ »   ﺷﻜﻞ ﺩﻭﻡ، ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ ﻳﺎ 
ﭘﺬﻳﺮﺩ ﺗﺄﻛﻴـﺪ ﺁﻥ ﺮﻣﺴﺘﻘﻴﻢ ﻭ ﻏﻴﺮﺭﺳﻤﻲ ﺻﻮﺭﺕ ﻣﻲ ﺑﻪ ﺻﻮﺭﺕ ﻏﻴ 
ﺑﺮ ﺭﺷﺪ ﺣﺮﻓﻪ ﺍﻱ ﻣـﺪﺭﺱ ﺍﺳـﺖ ﻭ ﻫـﺪﻑ ﺁﻥ ﺑﻬﺒـﻮﺩ ﻳـﺎﺩﮔﻴﺮﻱ 
ﺑﺎﺷﺪ ﻭ ﺍﺯﻃﺮﻳﻖ ﺑﺮﻗﺮﺍﺭﻱ ﺗﻌﺎﻣﻞ ﻣﻨﺎﺳﺐ ﺑـﺎ ﻣـﺪﺭﺱ ﻓﺮﺍﮔﻴﺮﺍﻥ ﻣﻲ 
ﺩﺭ ﻣﺤﻴﻂ ﺁﻣﻮﺯﺷﻲ، ﺭﻓﺘﺎﺭ ﻭﺍﻗﻌﻲ ﻭﻱ، ﺑﺎ ﻣﺸﺎﺭﻛِﺖ ﺧـﻮﺩ ﺍﻭ ﻣـﻮﺭﺩ 
ﺩ ﺍﻱ ﺑـﺎ ﺍﻭ، ﺑﻬﺒـﻮ ﮔﻴﺮﺩ ﻭ ﺑﺎ ﺗﺪﺍﻭﻡ ﺍﺭﺗﺒﺎﻁ ﻣـﺸﺎﻭﺭﻩ ﻣﻄﺎﻟﻌﻪ ﻗﺮﺍﺭ ﻣﻲ 
ﺑﻜـﺎﺭﮔﻴﺮﻱ . ﮔـﺮﺩﺩ   ﻳﺎﺩﮔﻴﺮﻱ ﻓﺮﺍﻫﻢ ﻣﻲ–ﻛﻴﻔﻴﺖ ﻓﺮﺁﻳﻨﺪ ﺗﺪﺭﻳﺲ 
ﻧﻪ ﺑﻪ ﻣﻌﻨﺎﻱ ﻧﻈﺎﺭﺕ ﺩﺭ ﻣﺤـﻴﻂ ﺁﻣﻮﺯﺷـﻲ « ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ »ﺓ ﮊﻭﺍ
ﻛﻨﺎﺭ ﺗﺨﺖ ﺑﻴﻤﺎﺭ ﺍﺳﺖ، ﺑﻠﻜﻪ ﺑﻪ ﻣﻌﻨـﺎﻱ ﻧﻈـﺎﺭﺕ ﺑـﺮ ﻓﻌﺎﻟﻴﺘﻬـﺎ ﺩﺭ 
  .ﻣﺤﻴﻂ ﻭﺍﻗﻌﻲ ﺁﻧﻬﺎﺳﺖ
 ﺍﺟﺘﻤﺎﻋﻲ –   ﺍﻣﺎ ﺳﺆﺍﻝ ﺍﻳﻦ ﺍﺳﺖ ﻛﻪ ﺑﺎﺗﻮﺟﻪ ﺑﻪ ﺷﺮﺍﻳﻂ ﻓﺮﻫﻨﮕﻲ 
ﻫﺎﻱ ﻧﻈﺎﻡ ﺁﻣـﻮﺯﺵ ﻋﻠـﻮﻡ ﭘﺰﺷـﻜﻲ، ﺍﻟﮕـﻮﻱ ﺟﺎﻣﻌﻪ ﻛﻨﻮﻧﻲ ﻭ ﻧﻴﺎﺯ 
 –ﺷﻲ ﻛﻪ ﺑﺘﻮﺍﻧﺪ ﺑﻪ ﺑﻬﺒﻮﺩ ﻛﻴﻔﻴـﺖ ﺗـﺪﺭﻳﺲ ﺯﻣﻨﺎﺳﺐ ﻧﻈﺎﺭﺕ ﺁﻣﻮ 
  ﻳﺎﺩﮔﻴﺮﻱ ﻣﻨﺠﺮ ﮔﺮﺩﺩ، ﻛﺪﺍﻡ ﺍﺳﺖ؟
ﺗﻌﻠﻴﻢ ﻭ ﺗﺮﺑﻴـﺖ، ﻋﻠـﻮﻡ ﭘﺰﺷـﻜﻲ ﻫﻤﺎﻧﻨـﺪ ﺳـﺎﻳﺮ ﺑﺨـﺸﻬﺎﻱ    ﺩﺭ 
ﻋﺎﻟﻲ، ﻫﺴﺘﻪ ﺍﺻﻠﻲ ﻳﺎﺩﮔﻴﺮﻧﺪﮔﺎﻥ ﻣﻲ ﺑﺎﺷﻨﺪ ﻛﻪ ﺍﺯﻃﺮﻳـﻖ ﺁﻣﻮﺯﺵ 
ﺖ ﺑـﻪ ﻓﺮﻫﻴﺨﺘﮕـﻲ ﺷﺮﻛﺖ ﻓﻌﺎﻻﻧﻪ ﺩﺭ ﻓﺮﺍﻳﻨﺪﻫﺎﻱ ﺗﻌﻠـﻴﻢ ﻭ ﺗﺮﺑﻴ ـ
ﻳﺎﺑﻨﺪ ﻭ ﺑﺎ ﻛﺴﺐ ﺩﺍﻧﺶ، ﻧﮕﺮﺵ ﻭ ﻣﻬﺎﺭﺗﻬﺎﻱ ﻻﺯﻡ ﺗﺒﺤـﺮ ﺩﺳﺖ ﻣﻲ 
ﺑﻪ ﺟﺎﻣﻌـﻪ ﺁﻭﺭﻧﺪ ﻭ ﺑﻪ ﺍﺭﺍﺋﻪ ﺧﺪﻣﺖ ﺍﻱ ﺧﺎﺻﻲ ﺭﺍ ﺑﺪﺳﺖ ﻣﻲ  ﺣﺮﻓﻪ
ﻳﺎﺩﺩﻫﻨﺪﮔﺎﻥ ﻋﺎﻣـﻞ ﭘﺮﺍﻫﻤﻴﺘـﻲ ﺩﺭ ﻓﺮﺍﻳﻨـﺪ ﺗﻌﻠـﻴﻢ ﻭ . ﭘﺮﺩﺍﺯﻧﺪ ﻣﻲ
ﺑﺎﺷﻨﺪ ﻛﻪ ﺍﺯﻃﺮﻳﻖ ﺗﻤﺮﻛـﺰ ﺑـﺮ ﻳـﺎﺩﮔﻴﺮﻱ ﺗﺮﺑﻴﺖ ﻳﺎﺩﮔﻴﺮﻧﺪﮔﺎﻥ ﻣﻲ 
ﺗـﻮﺍﻥ ﻟﺬﺍ ﻣـﻲ . ﻧﻤﺎﻳﻨﺪﺍﻱ ﺧﻮﺩ ﺍﻗﺪﺍﻡ ﻣﻲ ﺁﻧﺎﻥ، ﺑﻪ ﺍﻳﻔﺎﺀ ﻧﻘﺶ ﺣﺮﻓﻪ 
ﺍﻱ ﻣﺪﺭﺳـﻴﻦ ﺩﺍﻧـﺸﮕﺎﻫﻬﺎﻱ ﻋﻠـﻮﻡ ﭘﺰﺷـﻜﻲ ﻭ ﮔﻔﺖ ﺗﻮﺳﻌﻪ ﺣﺮﻓﻪ 
 ﺩﺭﻣـﺎﻧﻲ ﺍﺯﻃﺮﻳـﻖ ﺍﺟـﺮﺍﻱ ﺍﻟﮕـﻮﻱ ﻣﻨﺎﺳـﺐ –ﺧﺪﻣﺎﺕ ﺑﻬﺪﺍﺷﺘﻲ 
ﺗﻮﺍﻧﺪ ﺑﻪ ﺑﻬﺒﻮﺩ ﻛﻴﻔﻴﺖ ﻳﺎﺩﮔﻴﺮﻱ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﻭ ﺗﻮﺳﻌﻪ ﻧﻈﺎﺭﺗﻲ ﻣﻲ 
ﻧﻈﺎﻡ ﺁﻣﻮﺯﺵ ﻋﻠﻮﻡ ﭘﺰﺷﻜﻲ ﻣﻨﺠﺮ ﮔﺮﺩﺩ ﻛﻪ ﭘﻴﺎﻣـﺪ ﺁﻥ ﺩﺳـﺘﻴﺎﺑﻲ 
  .ﻤﻴﺖ ﺩﺍﻧﺸﮕﺎﻫﻬﺎﻱ ﻋﻠﻮﻡ ﭘﺰﺷﻜﻲ ﺧﻮﺍﻫﺪ ﺑﻮﺩﺑﺎ ﺍﻫﺑﻪ ﺍﻫﺪﺍﻑ 
ﻫﺎﻱ ﻣﻮﺭﺩ ﻧﻴﺎﺯ ﻧﻈﺎﺭﺕ ﺑـﺎﻟﻴﻨﻲ ﺭﺍ    ﭘﮋﻭﻫﺸﮕﺮ ﺑﺮ ﺁﻥ ﺷﺪ ﺗﺎ ﻣﺆﻟﻔﻪ 
ﺍﻱ ﺍﺯ ﻣﺪﺭﺳـﻴﻦ ﺗﻌﻴﻴﻦ ﻧﻤﻮﺩﻩ ﻭ ﺍﻟﮕﻮﻱ ﻧﻈﺎﺭﺗﻲ ﺭﺍ ﺩﺭﻣﻮﺭﺩ ﻧﻤﻮﻧـﻪ 
ﺩﺍﻧﺸﻜﺪﻩ ﭘﺮﺳﺘﺎﺭﻱ ﻭ ﻣﺎﻣﺎﻳﻲ ﺑﻜﺎﺭ ﮔﻴﺮﺩ ﻭ ﺑﺎ ﻧﻈﺮﺧﻮﺍﻫﻲ ﺍﺯ ﺍﺳﺎﺗﻴﺪ 
ﻣـﻮﺭﺩ ﺁﻥ ﻭ ﻣﺴﺆﻭﻟﻴﻦ ﺁﻣﻮﺯﺷﻲ ﺩﺍﻧﺸﮕﺎﻩ ﻋﻠﻮﻡ ﭘﺰﺷﻜﻲ ﺍﺻﻔﻬﺎﻥ ﺩﺭ 
  .ﺍﻟﮕﻮﻱ ﻣﻨﺎﺳﺐ ﺭﺍ ﭘﻴﺸﻨﻬﺎﺩ ﻧﻤﺎﻳﺪ
  
  ﺭﻭﺷﻬﺎ
   ﭘﮋﻭﻫﺶ ﺣﺎﺿﺮ ﺑﻪ ﻣﻨﻈﻮﺭ ﺗﻌﻴﻴﻦ ﺗﺄﺛﻴﺮ ﺍﻟﮕـﻮﻱ ﻧﻈـﺎﺭﺕ ﺑـﺎﻟﻴﻨﻲ 
ﺩﺭ . ﺑﺮ ﻛﻴﻔﻴﺖ ﺗﺪﺭﻳﺲ ﻣﺪﺭﺳﻴﻦ ﺻﻮﺭﺕ ﮔﺮﻓﺘـﻪ ﺍﺳـﺖ ( ١ﺷﻜﻞ )
ﻣﺮﺣﻠﻪ ﺍﻭﻝ ﺑﺮﺍﻱ ﻛﺎﺭﺑﺮﺩ ﺍﻟﮕﻮﻱ ﺗﺪﻭﻳﻦ ﺷﺪﻩ ﻃﺮﺡ، ﺗﺤﻘﻴﻖ ﻧﻴﻤـﻪ 
ﺩﺭ ﻣﺮﺣﻠـﻪ ﺩﻭﻡ . ﺁﺯﻣﺎﻳﺸﻲ ﺑﻪ ﺻﻮﺭﺕ ﺩﻭ ﮔﺮﻭﻫﻲ ﺻـﻮﺭﺕ ﮔﺮﻓـﺖ 
ﺕ ﺍﺳـﺎﺗﻴﺪ ﻭ ﻣـﺴﺆﻭﻟﻴﻦ ﺁﻣﻮﺯﺷـﻲ ﺩﺍﻧـﺸﮕﺎﻩ ﻋﻠـﻮﻡ ﭘﺰﺷـﻜﻲ ﻧﻈﺮﺍ
ﻫﺎﻱ ﻣﻬﻢ ﺍﻟﮕﻮ، ﻃﻲ ﻳﻚ ﭘﮋﻭﻫﺶ ﺗﻮﺻﻴﻔﻲ ﺗﻌﻴـﻴﻦ ﺩﺭﻣﻮﺭﺩ ﻣﺆﻟﻔﻪ 
  .ﮔﺮﺩﻳﺪ
   ﺩﺭ ﻣﺮﺣﻠﻪ ﺍﻭﻝ ﭘﮋﻭﻫﺶ، ﺟﺎﻣﻌﻪ ﻣﻮﺭﺩﻧﻈﺮ، ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺩﺍﻧﺸﻜﺪﻩ 
 ﻧﻔﺮ ﺍﺯ ﺍﻳﺸﺎﻥ ﺑﻪ ﻋﻨـﻮﺍﻥ ٢٧٣ﭘﺮﺳﺘﺎﺭﻱ ﻭ ﻣﺎﻣﺎﻳﻲ ﺑﻮﺩﻧﺪ ﻛﻪ ﺗﻌﺪﺍﺩ 
ﺮﻭﻩ ﺍﺻـﻠﻲ ﻭ ﮔـﻮﺍﻩ ﻧﻤﻮﻧﻪ، ﺑﻪ ﺻﻮﺭﺕ ﺗﺼﺎﺩﻓﻲ ﺍﻧﺘﺨﺎﺏ ﻭ ﺩﺭ ﺩﻭ ﮔ ـ
ﮔﺮﻭﻩ ﺍﺻﻠﻲ، ﺩﺍﻧﺸﺠﻮﻳﺎﻧﻲ ﺑﻮﺩﻧﺪ ﻛﻪ ﻣﺪﺭﺳﻴﺎﻥ ﺍﻳﺸﺎﻥ . ﻗﺮﺍﺭ ﮔﺮﻓﺘﻨﺪ
ﻗـﺮﺍﺭ ﮔﺮﻓﺘﻨـﺪ ﻭ ﮔـﺮﻭﻩ ﮔـﻮﺍﻩ « ﻧﻈـﺎﺭﺕ ﺑـﺎﻟﻴﻨﻲ»ﺗﺤـﺖ ﺑﺮﻧﺎﻣـﻪ 
ﺩﺍﻧﺸﺠﻮﻳﺎﻧﻲ ﺑﻮﺩﻧﺪ ﻛﻪ ﻣﺪﺭﺳـﺎﻥ ﺍﻳـﺸﺎﻥ ﺗﺤـﺖ ﻧﻈـﺎﺭﺕ ﻣﻌﻤـﻮﻝ 
 ﻧﻔﺮ ﻭ ﺗﻌﺪﺍﺩ ٦ﺗﻌﺪﺍﺩ ﻣﺪﺭﺳﺎﻥ ﺩﺭ ﻫﺮ ﮔﺮﻭﻩ . ﺩﺍﻧﺸﮕﺎﻩ ﻗﺮﺍﺭ ﺩﺍﺷﺘﻨﺪ 
 ﻧﻔﺮ ﻭ ﺩﺭ ﺩﺭﻭﺱ ﻋﻤﻠـﻲ ٥٢ﻧﻈﺮﻱ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺍﻳﺸﺎﻥ ﺩﺭ ﺩﺭﻭﺱ 
  . ﻧﻔﺮ ﺑﻮﺩﻧﺪ٦
 ﻧﻔﺮ ﺍﺯ ﺍﺳﺎﺗﻴﺪ ﻭ ﻣﺴﺆﻭﻟﻴﻦ ﺁﻣﻮﺯﺷـﻲ ٠٥   ﺩﺭ ﻣﺮﺣﻠﻪ ﺩﻭﻡ، ﺗﻌﺪﺍﺩ 
ﻫﺎﻱ ﭘﺮﺳﺘﺎﺭﻱ ﻭ ﻣﺎﻣﺎﻳﻲ ﻭ ﺑﻬﺪﺍﺷﺖ ﺑـﻪ ﻃـﻮﺭ ﺗـﺼﺎﺩﻓﻲ  ﺩﺍﻧﺸﻜﺪﻩ
ﺳﺎﺩﻩ ﺍﻧﺘﺨـﺎﺏ ﮔﺮﺩﻳـﺪﻩ ﻭ ﻧﻈـﺮﺍﺕ ﺍﻳـﺸﺎﻥ ﺩﺭ ﺭﺍﺑﻄـﻪ ﺑـﺎ ﺍﻟﮕـﻮﻱ 
  .ﻣﻮﺭﺩ ﺑﺮﺭﺳﻲ ﻗﺮﺍﺭ ﮔﺮﻓﺖ« ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ»
ﻭﺵ ﻛﺎﺭ ﺑﺪﻳﻦ ﺻﻮﺭﺕ ﺑﻮﺩ ﻛـﻪ ﻣﺪﺭﺳـﺎﻥ ﺩﺭ     ﺩﺭ ﻣﺮﺣﻠﻪ ﺍﻭﻝ، ﺭ 
ﻫﺮ ﺩﻭ ﮔﺮﻭﻩ ﺑﻪ ﺗﺪﺭﻳﺲ ﺩﺭﻭﺱ ﻧﻈـﺮﻱ ﻭ ﻋﻤﻠـﻲ ﻣـﺸﺎﺑﻪ ﺍﺷـﺘﻐﺎﻝ 
ﺩﺍﺷﺘﻪ ﻭ ﺭﻭﺵ ﺗﺪﺭﻳﺲ ﺍﻳﺸﺎﻥ ﻧﻴﺰ ﺗﻘﺮﻳﺒﺎﹰ ﻣﺸﺎﺑﻪ ﺑـﻮﺩﻩ ﻫﻤـﺎﻫﻨﮕﻲ 
ﻳـﻚ ﺩﺭ ﻃـﻲ . ﻻﺯﻡ ﺩﺭ ﺍﻳﻦ ﻣﻮﺭﺩ ﺗﻮﺳﻂ ﭘﮋﻭﻫﺸﮕﺮ ﺑﻪ ﻋﻤﻞ ﺁﻣـﺪ 
ﻧﻈـﺎﺭﺕ »ﻧﻴﻤﺴﺎﻝ، ﺩﺭ ﻣﻮﺭﺩ ﻣﺪﺭﺳﺎﻥ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ ﮔـﺮﻭﻩ ﺍﺻـﻠﻲ، 
ﻓﺘﻪ ﺷﺪ ﻭ ﺩﺭﻣـﻮﺭﺩ ﻣﺪﺭﺳـﺎﻥ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ ﮔـﺮﻭﻩ ﺑﻜﺎﺭ ﮔﺮ « ﺑﺎﻟﻴﻨﻲ
ﮔﻮﺍﻩ، ﺭﻭﺍﻝ ﻧﻈﺎﺭﺕ ﻭ ﺍﺭﺯﺷـﻴﺎﺑﻲ ﻋـﺎﺩﻱ ﻧﻈـﺎﻡ ﺁﻣﻮﺯﺷـﻲ ﻣﻌﻤـﻮﻝ 
ﺁﺯﻣـﻮﻥ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ ﺩﺭ ﺳﭙﺲ ﻧﻤﺮﺍﺕ ﭘﻴﺶ ﺁﺯﻣﻮﻥ ﻭ ﭘﺲ . ﮔﺮﺩﻳﺪ
ﺣﻴﻄﻪ ﺁﻣﻮﺯﺵ ﻧﻈﺮﻱ ﻭ ﻋﻤﻠﻲ ﺩﺭ ﺩﻭ ﮔـﺮﻭﻩ ﺳـﻨﺠﻴﺪﻩ ﻭ ﻣﻘﺎﻳـﺴﻪ 
ﺍﻱ ﻫﻤﭽﻨﻴﻦ ﺩﻳﺪﮔﺎﻩ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺩﺭ ﻣﻮﺭﺩ ﺭﻓﺘﺎﺭﻫـﺎﻱ ﺣﺮﻓـﻪ . ﺷﺪ
ﻱ ﻛـﻪ  ﺍﻪ ﻳﺎﺩﮔﻴﺮﻱ ﻃﺒـﻖ ﻓﺮﻣﻬـﺎﻱ ﭘﺮﺳـﺸﻨﺎﻣﻪ ﻣﺪﺭﺳﺎﻥ ﺩﺭ ﻋﺮﺻ 
ﺁﻥ ﺍﺯﻃﺮﻳﻖ ﻳـﻚ ﻣﻄﺎﻟﻌـﻪ ﻣﻘـﺪﻣﺎﺗﻲ ﻭ ﺑـﺎ ﺁﺯﻣـﻮﻥ ﻣﺠـﺪﺩ ﺍﻋﺘﺒﺎﺭ 
ﺗﻌﻴﻴﻦ ﮔﺮﺩﻳﺪﻩ ﺑﻮﺩ، ﺩﺭ ﺩﻭ ﮔﺮﻭﻩ ﺍﺻﻠﻲ ﻭ ﮔﻮﺍﻩ ﺗﻌﻴـﻴﻦ ﻭ ﻣﻘﺎﻳـﺴﻪ 
ﺭﻭﺵ ﻧﻈﺎﺭﺗﻲ ﺑﻜﺎﺭ ﮔﺮﻓﺘﻪ ﺷﺪﻩ ﺩﺭﻣﻮﺭﺩ ﻣﺪﺭﺳﺎﻥ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ . ﺷﺪ
  :ﮔﺮﻭ ﻩ ﺍﺻﻠﻲ ﺑﻪ ﻗﺮﺍﺭ ﺯﻳﺮ ﺑﻮﺩﻩ ﺍﺳﺖ
ﺗﻮﺳـﻂ ﻫـﺮ ﻳـﻚ ﺍﺯ ﻣﺪﺭﺳـﻴﻦ ( ﻧﻤﻮﻧﻪ)ﺍﻧﺠﺎﻡ ﻳﻚ ﺗﺪﺭﻳﺲ ﺧﺮﺩ  - 
  (.ﭘﻨﺞ ﻧﻔﺮ ﺩﻳﮕﺮ)ﮔﺮﻭﻩ ﺁﺯﻣﺎﻳﺶ ﺑﺮﺍﻱ ﻫﻤﻜﺎﺭﺍﻥ ﺧﻮﺩ 
ﺑﺮﮔﺰﺍﺭﻱ ﺟﻠﺴﻪ ﺗﺒﺎﺩﻝ ﻧﻈـﺮ ﺑـﻪ ﺻـﻮﺭﺕ ﻓـﺮﺩﻱ ﺑـﺮﺍﻱ ﺗﺤﻠﻴـﻞ  - 
ﺍﻱ ﻭ ﺧـﻮﺩ ﺭﺍﻫﺒـﺮﻱ ﻂ ﻣﺸﺎﻭﺭﻩ ﺑﺗﺪﺭﻳﺲ ﻣﺪﺭﺱ، ﺑﺎ ﺗﺄﻛﻴﺪ ﺑﺮ ﺭﻭﺍ 
 .ﻣﺪﺭﺱ
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ﺑﺮﮔﺰﺍﺭﻱ ﺟﻠﺴﻪ ﺗﺒﺎﺩﻝ ﻧﻈﺮ ﮔﺮﻭﻫﻲ ﺑﺎ ﭘﻨﺞ ﻧﻔﺮ ﻫﻤﻜـﺎﺭﺍﻥ ﮔـﺮﻭﻩ  - 
ﻧﻔـﺮ ﭼﻨـﻴﻦ ﺗﻤـﺎﻳﻠﻲ ﺭﺍ ﺩﺭﺻﻮﺭﺕ ﺗﻤﺎﻳﻞ ﻣﺪﺭﺱ ﻛﻪ ﻫـﺮ ﺷـﺶ 
 .ﺩﺍﺷﺘﻨﺪ
ﺑﺎﺯﻧﮕﺮﻱ ﻃﺮﺍﺣـﻲ ﺁﻣﻮﺯﺷـﻲ ﻣـﺪﺭﺱ ﺩﺭ ﻣـﻮﺭﺩ ﺩﺭﺱ ﻧﻈـﺮﻱ ﻭ  - 
ﻋﻤﻠﻲ ﺭﺳﻤﻲ ﺧﻮﺩ ﺩﺭ ﻳﻚ ﺟﻠﺴﻪ، ﺗﺒـﺎﺩﻝ ﻧﻈـﺮ ﻓـﺮﺩﻱ ﺗﻮﺳـﻂ 
 .ﺧﻮﺩ ﻣﺪﺭﺱ ﻭ ﻧﺎﻇﺮ
ﺗﺼﻤﻴﻢ ﮔﻴﺮﻱ ﺩﺭﻣﻮﺭﺩ ﺑﻬﺒﻮﺩ ﻋﻮﺍﻣﻞ ﻣﺮﺑﻮﻁ ﺑﻪ ﺗﺪﺭﻳﺲ، ﺯﻣﺎﻥ ﻭ  - 
 .ﻧﺤﻮﻩ ﻣﺸﺎﻫﺪﻩ ﺗﻮﺳﻂ ﺧﻮﺩ ﻣﺪﺭﺱ ﻭ ﺑﺎ ﻣﺸﺎﻭﺭﻩ ﻧﺎﻇﺮ
ﺎ ﺍﺳـﺘﻔﺎﺩﻩ ﺍﺯ ﺣـﺪﺍﻗﻞ ﺩﻭ ﺭﻭﺵ ﻣﺸﺎﻫﺪﻩ ﺗﺪﺭﻳﺲ ﺗﻮﺳﻂ ﻧـﺎﻇﺮ ﺑ  ـ - 
 ﻣﺸﺎﻫﺪﻩ ﻛﻪ ﺩﺭ
3
1
 .ﻝ ﻃﻮﻝ ﺗﺮﻡ ﺻﻮﺭﺕ ﮔﺮﻓﺖ ﺍﻭ
ﺟﻠﺴﻪ ﺗﺒﺎﺩﻝ ﻧﻈﺮ ﭘﺲ ﺍﺯ ﻣـﺸﺎﻫﺪﻩ ﻭ ﺗﺤﻠﻴـﻞ ﺗـﺪﺭﻳﺲ ﺗﻮﺳـﻂ  - 
 .ﺧﻮﺩ ﻣﺪﺭﺱ ﻭ ﻧﺎﻇﺮ
ﻃﺮﺍﺣﻲ ﺁﻣﻮﺯﺵ ﻣﺠﺪﺩ ﺗﻮﺳﻂ ﻣـﺪﺭﺱ ﻭ ﺍﻋـﻼﻡ ﺯﻣـﺎﻥ ﻭ ﻧﺤـﻮﻩ  - 
 .ﻣﻨﺎﺳﺐ ﻭ ﻣﻮﺭﺩ ﻧﻈﺮ ﻭﻱ ﺑﻪ ﻧﺎﻇﺮﻣﺸﺎﻫﺪﻩ 
 ﻧﺎﻇﺮ ﺑـﺎ ﺍﺳـﺘﻔﺎﺩﻩ ﺍﺯ ﺣـﺪﺍﻗﻞ ﺩﻭ ﻣﺸﺎﻫﺪﻩ ﻣﺠﺪﺩ ﺗﺪﺭﻳﺲ ﺗﻮﺳﻂ  - 
 .ﺭﻭﺵ ﻣﺸﺎﻫﺪﻩ ﻛﻪ ﺩﺭ ﻧﻴﻤﻪ ﺩﻭﻡ ﺗﺮﻡ ﺗﺤﺼﻴﻠﻲ ﺻﻮﺭﺕ ﮔﺮﻓﺖ
ﺟﻠﺴﻪ ﺑﺎﺯﺧﻮﺭﺩ ﻧﻬﺎﻳﻲ ﺗﺪﺭﻳﺲ ﺗﻮﺳﻂ ﻣﺪﺭﺱ ﻭ ﻧﺎﻇﺮ ﻛﻪ ﻗﺒﻞ ﺍﺯ  - 
 .ﺍﺗﻤﺎﻡ ﺗﺮﻡ ﺗﺤﺼﻴﻠﻲ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺍﻧﺠﺎﻡ ﺷﺪ
ﻧﻈـﺎﺭﺕ »ﺩﺭ ﻣﺮﺣﻠـﻪ ﺩﻭﻡ، ﭘﺮﺳـﺸﻨﺎﻣﻪ ﺍﻱ ﻛـﻪ ﺩﺭ ﺯﻣﻴﻨـﻪ ﺍﻟﮕـﻮﻱ 
 ﻣﻮﺭﺩ ﭘﮋﻭﻫﺶ ﺍﺭﺳﺎﻝ  ﻧﻤﻮﻧﺔ ٠٥ﺗﺪﻭﻳﻦ ﮔﺮﺩﻳﺪﻩ ﺑﻮﺩ، ﺑﺮﺍﻱ « ﺑﺎﻟﻴﻨﻲ
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٠٦
  ﻳﺎﻓﺘﻪ ﻫﺎ
   ﺗﻔﺎﻭﺕ ﻣﻴﺎﻧﮕﻴﻦ ﻧﻤﺮﺍﺕ ﭘﻴﺶ ﺁﺯﻣﻮﻥ ﻭ ﭘﺲ ﺁﺯﻣﻮﻥ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ  ﮔﺮﻭﻩ 
 ﻭ ﻫﻤﭽﻨﻴﻦ ﺗﻔﺎﻭﺕ ﻣﻴـﺎﻧﮕﻴﻦ ﻧﻤـﺮﺍﺕ ٨/٥٢٨ﺁﺯﻣﺎﻳﺸﻲ ﺩﺭ ﺩﺭﺱ ﻧﻈﺮﻱ 
ﻣـﻮﻥ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ ﮔـﺮﻭﻩ ﮔـﻮﺍﻩ ﺩﺭ ﺩﺭﺱ ﻧﻈـﺮﻱ ﭘﻴﺶ ﺁﺯﻣﻮﻥ ﻭ ﭘﺲ ﺁﺯ 
  . ﻣﻌﻨﻲ ﺩﺍﺭ ﺑﻮﺩ<P ٠/١٠٠ ﻣﻲ ﺑﺎﺷﺪ ﻛﻪ ﺍﻳﻦ ﺗﻔﺎﻭﺗﻬﺎ ﺑﺎ ٥/٠٤٧
   ﻣﻴﺎﻧﮕﻴﻦ ﺗﻔﺎﻭﺕ ﻧﻤﺮﺍﺕ ﭘﻴﺶ ﺁﺯﻣـﻮﻥ ﻭ ﭘـﺲ ﺁﺯﻣـﻮﻥ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ 
ﺗﻔﺎﻭﺕ ﻣﻴـﺎﻧﮕﻴﻦ  ﻭ ﻧﻴﺰ ٣/٥٤٧ﮔﺮﻭﻩ ﺁﺯﻣﺎﻳﺶ ﻭ ﮔﻮﺍﻩ ﺩﺭ ﺩﺭﺱ ﻧﻈﺮﻱ 
ﻧﻤﺮﺍﺕ ﭘﻴﺶ ﺁﺯﻣﻮﻥ ﻭ ﭘﺲ ﺁﺯﻣﻮﻥ ﻭ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ ﮔـﺮﻭﻩ ﺁﺯﻣـﺎﻳﺶ ﺩﺭ 
  ﺩﺍﺭ ﺑـﻮﺩ   ﻣـﻲ ﺑﺎﺷـﺪ ﻛـﻪ ﺗﻔـﺎﻭﺕ ﺁﻧﻬـﺎ ﻣﻌﻨـﻲ٠١/٤٤٤ﺩﺭﺱ ﻋﻤﻠـﻲ 
  (.<P ٠/١٠٠)
 ﺁﺯﻣـﻮﻥ ﻭ ﭘـﺲ ﺁﺯﻣـﻮﻥ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ    ﺗﻔﺎﻭﺕ ﻣﻴﺎﻧﮕﻴﻦ ﻧﻤﺮﺍﺕ ﭘﻴﺶ 
 ﻭ ﻣﻴﺎﻧﮕﻴﻦ ﺗﻔـﺎﻭﺕ ﻧﻤـﺮﺍﺕ ﭘـﻴﺶ ٨/٥٥٠ﮔﺮﻭﻩ ﮔﻮﺍﻩ ﺩﺭ ﺩﺭﺱ ﻋﻤﻠﻲ 
ﺁﺯﻣﻮﻥ ﻭ ﭘﺲ ﺁﺯﻣﻮﻥ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺩﻭ ﮔﺮﻭﻩ ﺁﺯﻣﺎﻳﺶ ﻭ ﮔـﻮﺍﻩ ﺩﺭ ﺩﺭﺱ 
ﺩﺍﺭ ﺑـﻮﺩ ﻢ ﺗﻔـﺎﻭﺕ ﺁﻧﻬـﺎ ﻣﻌﻨـﻲ  ﻣﻲ ﺑﺎﺷـﺪ ﻛـﻪ ﺑـﺎﺯ ﻫ ـ٢/٨٨٣ﻋﻤﻠﻲ 
ﺩﺍﺭﻱ ﺑـﻴﻦ ﻣﻴـﺎﻧﮕﻴﻦ ﻧﻤـﺮﺍﺕ ﺗﻔﺎﻭﺕ ﻣﻌﻨﻲ (. ١ﺟﺪﻭﻝ ( )<P٠/١٠٠)
ﭘﻴﺶ ﺁﺯﻣﻮﻥ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺩﻭ ﮔﺮﻭﻩ ﺁﺯﻣﺎﻳﺶ ﻭ ﮔﻮﺍﻩ ﺩﺭ ﺩﺭﺱ ﻋﻤﻠـﻲ ﻭ 
  .ﻧﻈﺮﻱ ﻭﺟﻮﺩ ﻧﺪﺍﺷﺘﻪ ﺍﺳﺖ
   ﺗﻔﺎﻭﺕ ﻣﻴﺎﻧﮕﻴﻦ ﻧﻤﺮﺍﺕ ﺍﺭﺯﺷﻴﺎﺑﻲ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺍﺯ ﻣﺪﺭﺳﺎﻥ ﺩﻭ ﮔـﺮﻭﻩ 
ﻭﺕ ﻣﻴـﺎﻧﮕﻴﻦ ﻧﻤـﺮﺍﺕ  ﻭ ﺗﻔﺎ ١٣/٦٠٣ﺁﺯﻣﺎﻳﺶ ﻭ ﮔﻮﺍﻩ ﺩﺭ ﺩﺭﺱ ﻧﻈﺮﻱ 
ﺍﺭﺯﺷﻴﺎﺑﻲ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺍﺯ ﻣﺪﺭﺳﺎﻥ ﺩﻭ ﮔﺮﻭﻩ ﺁﺯﻣﺎﻳﺶ ﻭ ﮔـﻮﺍﻩ ﺩﺭ ﺩﺭﺱ 
 ﺍﻳـﻦ <P٠/١٠٠ﻛـﻪ ﺩﺭ ﻫـﺮ ﺩﻭ ﻣـﻮﺭﺩ ﺑـﺎ ﺑﺎﺷـﺪ  ﻣﻲ ٣١/٧٢٥ﻋﻤﻠﻲ 
  (.٢ﺟﺪﻭﻝ )ﺩﺍﺭ ﺑﻮﺩﻩ ﺍﺳﺖ  ﺗﻔﺎﻭﺕ ﻣﻌﻨﻲ
ﺁﺯﻣـﻮﻥ ﭘﻴـﺸﺮﻓﺖ ﺁﺯﻣـﻮﻥ ﻭ ﭘـﺲ ﻣﻴـﺎﻧﮕﻴﻦ ﻧﻤـﺮﺍﺕ ﭘـﻴﺶ . ١ﺟﺪﻭﻝ 
ﺻﻠﻲ ﻭ ﮔﻮﺍﻩ ﺩﺭ ﺗﺤﺼﻴﻠﻲ ﻭ ﻣﻴﺎﻧﮕﻴﻦ ﺗﻔﺎﻭﺕ ﻧﻤﺮﺍﺕ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﮔﺮﻭﻩ ﺍ 
  (.n=٦٣)ﻭ ﻋﻤﻠﻲ ( n=٠٥١)ﺩﺭﻭﺱ ﻧﻈﺮﻱ 
  ﺍﻣﺘﻴﺎﺯﺍﺕ ﮔﻮﺍﻩ  ﺍﻣﺘﻴﺎﺯﺍﺕ ﺍﺻﻠﻲ  ﻧﻮﻉ ﺁﺯﻣﻮﻥ
      ﺩﺭﺱ ﻧﻈﺮﻱ
  ٦/٣٥٢  ٦/٧٤٦  ﭘﻴﺶ ﺁﺯﻣﻮﻥ
  ١١/٣٣٠  ٥١/٢٧٤  ﭘﺲ ﺁﺯﻣﻮﻥ
  ٥/٠٨٠  ٨/٥٢٨  ﻣﻴﺎﻧﮕﻴﻦ ﺗﻔﺎﻭﺕ ﻧﻤﺮﺍﺕ
      ﺩﺭﺱ ﻋﻤﻠﻲ
  ٥/٠٠٥  ٥/٢٢٧  ﭘﻴﺶ ﺁﺯﻣﻮﻥ
  ٣١/٥٥٥  ٦١/٦٦١  ﭘﺲ ﺁﺯﻣﻮﻥ
  ٨/٥٥٠  ٠١/٤٤٤  ﻣﻴﺎﻧﮕﻴﻦ ﺗﻔﺎﻭﺕ ﻧﻤﺮﺍﺕ
  <P٠/١٠٠
ﻣﻴﺎﻧﮕﻴﻦ ﻧﻤﺮﺍﺕ ﺍﺭﺯﺷﻴﺎﺑﻲ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﮔﺮﻭﻩ ﺍﺻﻠﻲ ﻭ ﮔـﻮﺍﻩ . ٢ﺟﺪﻭﻝ 
  (.n=٦٣)ﻭ ﻋﻤﻠﻲ ( n=٠٥١)ﺍﺯ ﻣﺪﺭﺳﺎﻥ ﺩﺭ ﺩﺭﻭﺱ ﻧﻈﺮﻱ 
  
  ﺍﻣﺘﻴﺎﺯﺍﺕ ﻋﻤﻠﻲ  ﺍﻣﺘﻴﺎﺯﺍﺕ ﻧﻈﺮﻱ  ﮔﺮﻭﻩ
  ٢١/٧٧٧٧  ٤٤١/٣٥٧  ﺍﺻﻠﻲ
  ٢١١/٥٢  ٣١١/٦٤٤  ﮔﻮﺍﻩ
  
   ﻭ «ﻧﻈـﺎﺭﺕ ﺑـﺎﻟﻴﻨﻲ» ﺩﺭﺻـﺪ ﺍﺯ ﭘﺎﺳـﺦ ﺩﻫﻨـﺪﮔﺎﻥ ﺑـﺎ ﺍﺟـﺮﺍﻱ ٢٦/٥
ﻣﻮﺍﻓـﻖ ﻭ ﻛـﺎﻣﻼﹰ « ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ »ﻣﺆﻟﻔﻪ ﻫﺎﻱ ﻣﻄﺮﺡ ﺷﺪﻩ ﺩﺭ ﺍﻟﮕﻮﻱ 
ﺍﻧﺪ ﻭ ﻫﻴﭻ ﻳﻚ ﺍﺯ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﻣﺨﺎﻟﻔﺘﻲ ﺑﺎ ﺍﺟـﺮﺍﻱ ﺁﻥ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻩ 
  (.٣ﺟﺪﻭﻝ )ﺍﻧﺪ  ﻧﺪﺍﺷﺘﻪ
ﻓﺮﺍﻭﺍﻧﻲ ﻭ ﺩﺭﺻﺪ ﺍﻣﺘﻴﺎﺯﺍﺕ ﻣﺮﺑﻮﻁ ﺑﻪ ﻧﻈﺮﺧـﻮﺍﻫﻲ ﺩﺭﻣـﻮﺭﺩ . ٣ﺟﺪﻭﻝ 
  «ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ»ﺍﺟﺮﺍﻱ ﻣﺮﺍﺣﻞ ﻭ ﻣﺆﻟﻔﻪ ﻫﺎﻱ 
  ﻓﺮﺍﻭﺍﻧﻲ  ﺍﻣﺘﻴﺎﺯ٭
  ٥%(٠١/٤)  ٠٠١‐ ٥١١
  ٣١%(٧٢/١)  ٦١١‐ ٠٣١
  ٢٢%(٥٤/٨)  ١٣١‐ ٥٤١
  ٨%(٦١/٧)  ٦٤١‐ ٠٦١
  ٧٤%(٠٠١)  ﺟﻤﻊ ﻛﻞ
ﻣﺠﻤﻮﻋﻪ ﺍﻣﺘﻴﺎﺯﺍﺕ ﻫﺮ ﭘﺮﺳﺸﻨﺎﻣﻪ ﻣﺤﺎﺳﺒﻪ ﻭ ﺳﭙﺲ ﻃﺒﻘـﻪ ﺑﻨـﺪﻱ ﮔﺮﺩﻳـﺪ ﻭ ﺩﺭ  ٭
 ﻭﺟﻮﺩ ٠٦١ ﻭ ﺑﻴﺸﺘﺮ ﺍﺯ ٠٠١ﭼﻬﺎﺭ ﻃﺒﻘﻪ ﻗﺮﺍﺭ ﮔﺮﻓﺖ ﭘﺮﺳﺸﻨﺎﻣﻪ ﺑﺎ ﺍﻣﺘﻴﺎﺯ ﻛﻤﺘﺮ ﺍﺯ 
 ﻭ ﺣـﺪﺍﻗﻞ ٣٣×٥ﻫﺎ ﺣـﺪﺍﻛﺜﺮ ﻣﺘﻴﺎﺯ ﭘﺮﺳﺸﻨﺎﻣﻪ ﻧﺪﺍﺷﺖ ﻻﺯﻡ ﺑﻪ ﻳﺎﺩﺁﻭﺭﻱ ﺍﺳﺖ ﻛﻪ ﺍ 
 ؛ ﻣﻮﺍﻓـﻖ ٣٣×١=٣٣ﻛـﺎﻣﻼﹰ ﻣﺨـﺎﻟﻒ :  ﻣﻲ ﺗﻮﺍﻧﺴﺖ ﺑﺎﺷﺪ، ﺑﻪ ﺍﻳـﻦ ﺻـﻮﺭﺕ ٣٣×١
 ؛ ﻛـﺎﻣﻼﹰ ﻣﻮﺍﻓـﻖ ٣٣ ×٣=٩٩ ؛ ﻧـﺴﺒﺘﺎﹰ ﻣﻮﺍﻓـﻖ٣٣×٢=٦٦ ؛ ﻣﺨـﺎﻟﻒ ٣٣×٤=٤٢١
  .٣٣×٥=٥٦١
  
ﻧﻈـﺎﺭﺕ » ﺩﺭﺻـﺪ ﭘﺎﺳـﺦ ﺩﻫﻨـﺪﮔﺎﻥ ﻛـﺎﻣﻼﹰ ﻣﻮﺍﻓـﻖ ﺍﺟـﺮﺍﻱ ٣٨/٣   
  .ﺪﺑﺮ ﻛﺎﺭ ﻣﺪﺭﺳﺎﻥ ﺑﻮﺩﻩ ﺍﻧ« ﺑﺎﻟﻴﻨﻲ
 ﺩﺭﺻـﺪ ﺍﺯ ﭘﺎﺳـﺦ ﺩﻫﻨـﺪﮔﺎﻥ ﺑـﺎ ﻧﻈﺮﺧـﻮﺍﻫﻲ ﺍﺯ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ ٤٦/٦   
ﺍﻟﺒﺘﻪ ﺩﺭ ﺑـﺴﻴﺎﺭﻱ ﻣـﻮﺍﺭﺩ . ﺩﺭﺑﺎﺭﻩ ﻣﺪﺭﺱ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﻳﺎ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ 
ﻋﻘﻴﺪﻩ ﺩﺍﺷﺘﻨﺪ ﻛﻪ ﺯﻣﺎﻥ ﻣﻨﺎﺳﺐ، ﺳﺆﺍﻻﺕ ﻣﻨﺎﺳﺐ ﻭ ﺍﻧﺘﺨﺎﺏ ﺩﺭﺳـﺖ 
  .ﺩﺍﻧﺸﺠﻮ ﺑﺮﺍﻱ ﻧﻈﺮﺳﻨﺠﻲ ﺑﺴﻴﺎﺭ ﻣﻬﻢ ﻣﻲ ﺑﺎﺷﺪ
ﻜﺎﺭ ﻣﻮﺍﻓـﻖ ﻮﺳﻂ ﻫﻤ  ﺩﺭﺻﺪ ﺍﺯ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﺑﺎ ﺍﺭﺯﺷﻴﺎﺑﻲ ﺗ ٥٤/٩   
ﺷﺮﺍﻳﻂ ﻧﺎﻣﻨﺎﺳﺐ، ﺭﻗﺎﺑﺖ ﻛﺎﺫﺏ ﻭ ﻭﺟـﻮﺩ ﺍﻓـﺮﺍﺩ . ﻳﺎ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ 
ﻧﺎﻻﻳﻖ ﺍﺯ ﺟﻤﻠﻪ ﻣﻮﺍﺭﺩﻱ ﺑﻮﺩﻩ ﻛﻪ ﺩﺭ ﻣﺨﺎﻟﻔﺖ ﺑﺎ ﺍﻳﻦ ﻣﻮﺭﺩ ﻣﻄﺮﺡ ﺷﺪﻩ 
  .ﺑﻮﺩ
 ﺩﺭﺻﺪ ﺑﺎ ﺍﻧﺠﺎﻡ ﺧﻮﺩ ﺍﺭﺯﺷﻴﺎﺑﻲ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﻭ ﻣﻮﺍﻓﻖ ﺑـﻮﺩﻩ ﻭ ١٩/٧   
  .ﻧﺴﺘﻨﺪﻣﻲ ﺩﺍ« ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ»ﺍﻏﻠﺐ ﺁﻥ ﺭﺍ ﺷﺮﺍﻳﻂ ﺍﺻﻠﻲ ﻣﻮﻓﻘﻴﺖ 
 ﺩﺭﺻﺪ ﭘﺎﺳـﺦ ﺩﻫﻨـﺪﮔﺎﻥ ﺑـﺎ ﺍﻧﺠـﺎﻡ ﻧﻈـﺎﺭﺕ ﺗﻮﺳـﻂ ﻓـﺮﺩﻱ ٧٧/١   
ﻣﺘﺨﺼﺺ ﺩﺭ ﺁﻣﻮﺯﺵ ﻭ ﺩﺭ ﺯﻣﻴﻨـﻪ ﺭﺷـﺘﻪ ﺗﺤـﺼﻴﻠﻲ ﻣـﺪﺭﺱ ﻛـﺎﻣﻼﹰ 
  .ﻣﻮﺍﻓﻖ ﻭ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ
 ﺩﺭﺻﺪ ﺍﺯ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﺑﺎ ﺍﻧﺠﺎﻡ ﻧﻈﺎﺭﺕ ﺩﺭ ﻛﻠﻴـﻪ ﻣﺮﺍﺣـﻞ ٣٧/٤   
  .ﺗﺪﺭﻳﺲ ﻣﺪﺭﺱ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﻭ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ
ﺎ ﺍﻧﺠـﺎﻡ ﺗ ـﺪﺭﻳﺲ ﻧﻤﻮﻧ ـﻪ ﻭ  ﺩﺭﺻـﺪ ﺍﺯ ﭘﺎﺳـﺦ ﺩﻫﻨ ـﺪﮔﺎﻥ ﺑ  ـ٧٨/٥   
  .ﺩﺍﻭﻃﻠﺒﺎﻧﻪ ﺗﻮﺳﻂ ﻣﺪﺭﺱ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﻭ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ
 ﺩﺭﺻﺪ ﺍﺯ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﺑﺎ ﻧﺸﺴﺖ ﻣﺪﺭﺱ ﻭ ﻫﻤﻜـﺎﺭﺍﻥ ﺑـﻪ ٥٨/٤   
ﻣﻨﻈﻮﺭ ﺗﺤﻠﻴﻞ ﺗﺪﺭﻳﺲ ﻭ ﺍﺭﺍﺋﻪ ﺭﺍﻩ ﺣﻠﻬـﺎﻱ ﻣﻨﺎﺳـﺐ ﻛـﺎﻣﻼﹰ ﻣﻮﺍﻓـﻖ ﻭ 
  .ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ






























       /     ٠٠٠٢ nmutuA ,١ oN ,١ loV ,noitacudE lacideM fo lanruoJ nainarI
 
١٦
 ﺩﺭﺻﺪ ﺍﺯ ﭘﺎﺳﺦ ﺩﻫﻨـﺪﮔﺎﻥ ﺑـﺎ ﻧﺸـﺴﺖ ﻣـﺪﺭﺱ ﻭ ﻧـﺎﻇﺮ ﺑـﻪ ١٩/٧   
ﻠﻴﻞ ﺗﺪﺭﻳﺲ ﻭ ﺍﺭﺍﺋﻪ ﺭﺍﻩ ﺣﻠﻬـﺎﻱ ﻣﻨﺎﺳـﺐ ﻛـﺎﻣﻼﹰ ﻣﻮﺍﻓـﻖ ﻭ ﻣﻨﻈﻮﺭ ﺗﺤ 
  .ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ
 ﺩﺭﺻﺪ ﺍﺯ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﺑﺎ ﻣـﺸﺎﻫﺪﻩ ﺗـﺪﺭﻳﺲ ﺭﺳـﻤﻲ ﻭ ﻋـﺎﺩﻱ ٥٧
ﻣﺘﺨـﺼﺺ ﺩﺭ ﺭﺷـﺘﻪ ﺁﻣـﻮﺯﺵ ﻭ ﺩﺭ ﺭﺷـﺘﻪ )ﻣـﺪﺭﺱ ﺗﻮﺳـﻂ ﻧـﺎﻇﺮ 
  .ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﻭ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ( ﺗﺨﺼﺼﻲ ﻣﺪﺭﺱ
   ﻫﻤﭽﻨﻴﻦ ﺩﺭﻣﻮﺭﺩ ﺭﻭﺷـﻬﺎﻱ ﻣـﺸﺎﻫﺪﻩ ﺗـﺪﺭﻳﺲ ﻣـﺪﺭﺱ، ﺍﻛﺜﺮﻳـﺖ 
ﺑﻮﺩﻧﺪ، ﺍﻣﺎ ﺭﻭﺵ ﻫﻨﺪﮔﺎﻥ ﺑﺎ ﺍﻏﻠﺐ ﺭﻭﺷﻬﺎ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﻭ ﻣﻮﺍﻓﻖ ﭘﺎﺳﺦ ﺩ
 ﺩﺭﺻﺪ ﻛﻤﺘﺮﻳﻦ ﺍﻣﺘﻴﺎﺯ ﺭﺍ ﺩﺍﺷﺖ ﺩﺭ ﺣﺎﻟﻲ ٣٤/٧ﺛﺒﺖ ﺣﻜﺎﻳﺖ ﮔﻮﻧﻪ ﺑﺎ 
 ٥٨/٤ ﺩﺭﺻﺪ، ﺛﺒﺖ ﻧﺤﻮﻩ ﺑﺎﺯﺧﻮﺭﺩ ﺑـﺎ ٧٨/٥ﻛﻪ ﺛﺒﺖ ﺟﺮﻳﺎﻥ ﻛﻼﻣﻲ ﺑﺎ 
ﺩﺭﺻﺪ ﻭ ﭘﺎﺳﺦ ﻣﺪﺭﺱ ﺑﻪ ﭘﺮﺳﺸﻨﺎﻣﻪ ﻣﺮﺑﻮﻁ ﺑﻪ ﺭﻓﺘﺎﺭﻫـﺎﻱ ﺍﺭﺗﺒـﺎﻃﻲ، 
 ﺩﺭﺻﺪ ﺑﻴﺸﺘﺮﻳﻦ ﺍﻣﺘﻴـﺎﺯﺍﺕ ﺭﺍ ١٨/٢ﻧﺤﻮﻩ ﺗﺪﺭﻳﺲ ﻭ ﺗﺨﺼﺺ ﺧﻮﺩ ﺑﺎ 
  .ﺩﺍﺷﺘﻨﺪ
 ﺩﺭﺻﺪ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﺑﺎ ﻧﺸﺴﺖ ﻣﺠﺪﺩ ﻣﺪﺭﺱ ﻭ ﻧـﺎﻇﺮ ﺑـﻪ ١٨/٣   
  .ﻣﻨﻈﻮﺭ ﺗﺤﻠﻴﻞ ﺗﺪﺭﻳﺲ ﻣﺸﺎﻫﺪﻩ ﺷﺪﻩ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﻭ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ
 ﺩﺭﺻﺪ ﺍﺯ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﺑﺎ ﻣﺸﺎﻫﺪﻩ ﻣﺠﺪﺩ ﺗـﺪﺭﻳﺲ ﻣـﺪﺭﺱ ٥٧   
  .ﺩﺭ ﺍﻳﻦ ﻣﺮﺣﻠﻪ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﻭ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ
 ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﺑﺎ ﻧﺸﺴﺖ ﻧﻬﺎﻳﻲ ﻣـﺪﺭﺱ ﻭ ﻧـﺎﻇﺮ  ﺩﺭﺻﺪ ﺍﺯ ٥٩/٨   
  .ﺑﺮﺍﻱ ﺑﺎﺯﺧﻮﺭﺩ ﻧﻬﺎﻳﻲ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﻭ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ
 ﺩﺭﺻﺪ ﺍﺯ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﻭ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧـﺪ ﻛـﻪ ﺍﺯ ٨٩   
  .ﺍﺩﺍﻣﻪ ﻳﺎﺑﺪ« ﺧﻮﺩ ﻣﺪﺭﺱ»ﺍﻳﻦ ﻣﺮﺣﻠﻪ ﺑﻪ ﺑﻌﺪ ﻓﺮﺁﻳﻨﺪ ﻧﻈﺎﺭﺕ ﺗﻮﺳﻂ 
ﻳﻦ ﻣﺮﺣﻠـﻪ  ﺩﺭﺻﺪ ﺍﺯ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﺑﺎ ﺍﻧﺠﺎﻡ ﻧﻈﺎﺭﺕ ﻫﻤﺘﺎ ﺍﺯ ﺍ ٤٦   
  .ﺑﻪ ﺑﻌﺪ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﻭ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ
 ﺩﺭﺻﺪ ﺍﺯ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﺑﺎ ﻭﺟﻮﺩ ﻣﺮﻛـﺰ ﻣـﺸﺎﻭﺭﻩ ﺩﺭ ٢٧   ﺑﻴﺶ ﺍﺯ 
ﺍﻱ ﺩﺭ  ﻳﺎﺩﮔﻴﺮﻱ ﺩﺭ ﺟﻬﺖ ﻛﻤﻚ ﺑـﻪ ﺗﻮﺳـﻌﻪ ﺣﺮﻓـﻪ –ﺯﻣﻴﻨﻪ ﺗﺪﺭﻳﺲ 
ﻫـﺎﻱ ﺁﻣﻮﺯﺷـﻲ ﻛـﺎﻣﻼﹰ ﻣﻮﺍﻓـﻖ ﻭ ﻣﻮﺍﻓـﻖ ﻫﺎ ﻭ ﮔﺮﻭﻩ ﺩﺍﻧﺸﮕﺎﻩ، ﺩﺍﻧﺸﻜﺪﻩ 
  .ﺑﻮﺩﻧﺪ
ﺎﺧﺘﺎﺭ ﻭ ﺗـﺸﻜﻴﻼﺕ ﻭ  ﺩﺭﺻﺪ ﺍﺯ ﭘﺎﺳﺦ ﺩﻫﻨـﺪﮔﺎﻥ ﺑـﺎ ﻭﺟـﻮﺩ ﺳ ـ٠٩   
ﻛـﺎﻣﻼﹰ ﻣﻮﺍﻓـﻖ ﻭ ﻣﻮﺍﻓـﻖ « ﻧﻈﺎﺭﺕ ﺑـﺎﻟﻴﻨﻲ »ﺑﺮﻧﺎﻣﻪ ﺭﻳﺰﻱ ﺧﺎﺹ ﺑﺮﺍﻱ 
  .ﺑﻮﺩﻧﺪ
« ﻧﻈـﺎﺭﺕ ﺑـﺎﻟﻴﻨﻲ »ﻳﻨﺪ ﺁ ﺩﺭﺻﺪ ﺍﺯ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﺑﺎ ﺍﺟﺮﺍﻱ ﻓﺮ ٣٧   
  .ﺗﻮﺳﻂ ﻣﺮﻛﺰ ﺗﻮﺳﻌﻪ ﺁﻣﻮﺯﺵ ﭘﺰﺷﻜﻲ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓﻖ ﻭ ﻣﻮﺍﻓﻖ ﺑﻮﺩﻧﺪ
ﻧﻈـﺎﺭﺕ »ﻗـﺮﺍﺭ ﺩﺍﺩﻥ  ﺩﺭﺻﺪ ﺍﺯ ﭘﺎﺳـﺦ ﺩﻫﻨـﺪﮔﺎﻥ ﺑـﺎ ٩٦   ﻭ ﺑﺎﻻﺧﺮﻩ 
ﺩﺭ ﺑﺮﻧﺎﻣﻪ ﻫﺎﻱ ﺗﻮﺳﻌﻪ ﻣﻨﺎﺑﻊ ﺍﻧﺴﺎﻧﻲ ﻛﺎﻣﻼﹰ ﻣﻮﺍﻓـﻖ ﻭ ﻣﻮﺍﻓـﻖ « ﻴﻨﻲﺑﺎﻟ
  .ﺑﻮﺩﻧﺪ
ﺩﺭﻣﻮﺭﺩ ﻧﻈﺎﺭﺕ ﺑﺮ ﻛﺎﺭ ﻣﺪﺭﺳﺎﻥ ﺩﺭ ﻧﻈﺎﻡ ﺁﻣﻮﺯﺷـﻲ ﻋﻠـﻮﻡ    ﺑﻪ ﻋﻼﻭﻩ، 
  :ﭘﺰﺷﻜﻲ، ﺍﻛﺜﺮﻳﺖ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﺑﺮ ﻣﻮﺍﺭﺩ ﺯﻳﺮ ﺗﺄﻛﻴﺪ ﺩﺍﺷﺘﻨﺪ
ﺍﻧﺠﺎﻡ ﻧﻈﺎﺭﺕ ﭘﻮﻳﺎ ﺑﺎﻳﺴﺘﻲ ﺑﺎ ﺣﻔﻆ ﺍﻋﺘﺒﺎﺭ ﻭ ﺷﺨـﺼﻴﺖ ﻣـﺪﺭﺱ  - 
  .ﻫﻤﺮﺍﻩ ﺑﺎﺷﺪ
ﻤﻨﺪﻳﻬﺎ ﻭ ﻧﻘﺎﻁ ﻣﺜﺒﺖ ﺩﺭ ﻛﻤﻚ ﺑﻪ ﺭﺷﺪ ﻭ ﺗﻮﺳـﻌﻪ ﺗﺄﻛﻴﺪ ﺑﺮ ﺗﻮﺍﻧ  - 
 .ﺣﺮﻓﻪ ﺍﻱ ﻻﺯﻡ ﺍﺳﺖ
ﺍﻧﺠﺎﻡ ﻧﻈﺎﺭﺕ ﺗﻮﺳﻂ ﺗﻴﻢ ﻭﻳﮋﻩ ﺍﻱ ﻛﻪ ﻣـﺪﺭﺱ ﻳﻜـﻲ ﺍﺯ ﺍﻋـﻀﺎﻱ  - 
 .ﺍﺻﻠﻲ ﺁﻥ ﺑﺎﺷﺪ، ﻣﻔﻴﺪ ﺧﻮﺍﻫﺪ ﺑﻮﺩ
 .ﺧﻮﺩ ﺍﺭﺯﺷﻴﺎﺑﻲ ﻳﻜﻲ ﺍﺯ ﺑﻬﺘﺮﻳﻦ ﺭﺍﻩ ﺣﻠﻬﺎﻱ ﺑﻬﺒﻮﺩ ﺗﺪﺭﻳﺲ ﺍﺳﺖ - 
ﺎﺩ ﺩﺭ ﻣﺤـﻴﻂ ﻛـﺎﺭ ﻭ ﺭﺿـﺎﻳﺖ ﺷـﻐﻠﻲ ﻤﻓﺮﺍﻫﻢ ﻧﻤﻮﺩﻥ ﺍﻣﻜﺎﻥ ﺍﻋﺘ  - 
 .ﺎﻳﺴﺘﻲ ﻫﺪﻑ ﻋﻤﺪﻩ ﻧﻈﺎﺭﺕ ﺑﺎﺷﺪﺑﺮﺍﻱ ﻣﺪﺭﺳﺎﻥ ﺑ
ﺑﺮﻧﺎﻣﻪ ﺭﻳﺰﻱ ﺷـﺪﻩ ﻭ ﺑـﺎ ﺍﻃـﻼﻉ ﻭ ﺗﻮﺍﻓـﻖ ﺍﺟﺮﺍﻱ ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ  - 
 .ﻣﺪﺭﺱ ﺑﺎ ﻣﻮﻓﻘﻴﺖ ﻫﻤﺮﺍﻩ ﺍﺳﺖ
ﻭ ﻧﻈﺮﺧـﻮﺍﻫﻲ ﺍﺯ ( ﻳﺎﺩﮔﻴﺮﻱ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ )ﺗﻮﺟﻪ ﺑﻪ ﻣﺤﺼﻮﻝ ﻛﺎﺭ  - 
ﻻﺯﻡ « ﻧﻈـﺎﺭﺕ ﺑـﺎﻟﻴﻨﻲ »ﺁﻧﺎﻥ ﺑﻪ ﺷﺮﻁ ﺩﺭﺳﺖ ﺍﻧﺠـﺎﻡ ﺷـﺪﻥ ﺩﺭ 
 .ﺍﺳﺖ
ﻭﺍﺿـﺢ ﻭ ﺑﺎﻳـﺴﺘﻲ ﺑـﺼﻮﺭﺕ ﺭﻭﺷـﻦ ﻭ « ﻧﻈﺎﺭﺕ ﺑـﺎﻟﻴﻨﻲ »ﻓﺮﺁﻳﻨﺪ  - 
 .ﺍﻧﺪﺭﻛﺎﺭ ﺗﻮﺿﻴﺢ ﺩﺍﺩﻩ ﺷﻮﺩ ﺻﺤﻴﺢ ﺑﺮﺍﻱ ﻛﻠﻴﻪ ﺍﻓﺮﺍﺩ ﺩﺳﺖ
ﺗﻮﺍﻧﺪ ﺗﻮﺳﻂ ﻣﺪﻳﺮ ﮔﺮﻭﻩ ﺁﻣﻮﺯﺷـﻲ ﻧﻈﺎﺭﺕ ﻧﺰﺩﻳﻚ ﻭ ﻣﺴﺘﻘﻴﻢ ﻣﻲ  - 
 .ﺻﻮﺭﺕ ﮔﻴﺮﺩ
ﺑﺮﮔﺰﺍﺭﻱ ﺁﻣﻮﺯﺷـﻬﺎﻱ ﺿـﻤﻦ ﺧـﺪﻣﺖ ﺑـﺎﺯﺁﻣﻮﺯﻱ ﻭ ﻛﺎﺭﮔﺎﻫﻬـﺎﻱ  - 
 ﻳـﺎﺩﮔﻴﺮﻱ ﻭ ﺭﻭﺷـﻬﺎﻱ ﻧـﻮﻳﻦ –ﺁﻣﻮﺯﺷـﻲ ﺩﺭ ﺯﻣﻴﻨـﻪ ﺗـﺪﺭﻳﺲ 
 .ﺍﺳﺖ« ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ»ﺁﻣﻮﺯﺷﻲ ﻻﺯﻣﻪ ﺍﺟﺮﺍﻱ 
ﻢ ﺁﻭﺭﺩﻥ ﺷﺮﺍﻳﻂ ﻣﺤﻴﻄﻲ ﺍﻫﻳﺘﺎﹰ ﺍﻏﻠﺐ ﭘﺎﺳﺦ ﺩﻫﻨﺪﮔﺎﻥ ﺑﺮ ﻓﺮ ﻭ ﻧﻬﺎ  - 
ﺑﺎ ﺛﺒﺎﺕ، ﻛﺎﻫﺶ ﺗﻌﺪﺍﺩ ﺩﺍﻧﺸﺠﻮ ﺩﺭ ﻛﻼﺱ ﻳـﺎ ﻣﺤـﻴﻂ ﻳـﺎﺩﮔﻴﺮﻱ 
ﺩﻳﮕﺮ، ﺗﻘﻮﻳﺖ ﻋﻼﻗـﻪ ﻭ ﺍﻧﮕﻴـﺰﻩ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ ﻭ ﺍﻧﺘﺨـﺎﺏ ﺻـﺤﻴﺢ 
 .ﻋﻠﻤﻲ ﻭ ﻋﻤﻠﻲ ﻣﺪﺭﺳﺎﻥ ﺗﺄﻛﻴﺪ ﺩﺍﺷﺘﻨﺪ
  
  ﺑﺤﺚ
ﺗﻔﺎﻭﺕ ﻧﻤﺮﺍﺕ ﺁﺯﻣﻮﻥ ﭘﻴﺸﺮﻓﺖ ﺗﺤﺼﻴﻠﻲ ﺩﺭﺱ ﻧﻈـﺮﻱ    ﻣﻴﺎﻧﮕﻴﻦ 
ﻧﻈـﺎﺭﺕ » ﺁﺯﻣﺎﻳﺶ ﻛﻪ ﻣﺪﺭﺳـﺎﻥ ﺍﻳـﺸﺎﻥ ﺍﻟﮕـﻮﻱ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﮔﺮﻭﻩ 
ﺗﻔـﺎﻭﺕ ﻧﻤـﺮﺍﺕ ﺁﺯﻣـﻮﻥ ﺍﻧﺪ ﺑـﺎ ﻣﻴـﺎﻧﮕﻴﻦ ﺭﺍ ﺩﺭﻳﺎﻓﺖ ﻧﻤﻮﺩﻩ « ﺑﺎﻟﻴﻨﻲ
ﭘﻴـﺸﺮﻓﺖ ﺗﺤـﺼﻴﻠﻲ ﺩﺭﺱ ﻧﻈـﺮﻱ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ ﮔـﺮﻭﻩ ﮔـﻮﺍﻩ ﻛـﻪ 
ﺭﻭﻧـﺪ )ﺍﻧـﺪ ﻣﺪﺭﺳﺎﻥ ﺍﻳﺸﺎﻥ ﺭﻭﻧﺪ ﺟﺎﺭﻱ ﺁﻣﻮﺯﺷﻲ ﺭﺍ ﺳـﭙﺮﻱ ﻛـﺮﺩﻩ 
ﺗﻔﺎﻭﺕ ﻣﻌﻨـﻲ ﺩﺍﺭﻱ ( ﺟﺎﺭﻱ ﻧﻈﺎﺭﺕ ﺍﺩﺍﺭﻱ ﻳﺎ ﺍﺭﺯﺷﻴﺎﺑﻲ ﻣﺤﻮﺭ ﺍﺳﺖ 
ﺍﻳﻦ ﻣﻮﺿﻮﻉ ﻧﺸﺎﻥ ﺩﻫﻨﺪﺓ ﺁﻥ ﺍﺳﺖ ﻛﻪ (. <P٠/١٠٠)ﺖ ﺩﺍﺷﺘﻪ ﺍﺳ 
ﻛﺎﺭﺑﺮﺩ ﺍﻟﮕﻮﻱ ﻣﺬﻛﻮﺭ ﻗﺎﺩﺭ ﺍﺳﺖ ﺑﺮ ﭘﻴﺸﺮﻓﺖ ﺗﺤﺼﻴﻠﻲ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ 
  .ﺗﺄﺛﻴﺮ ﺑﮕﺬﺍﺭﺩ
 ﺗﻔﺎﻭﺗﻬﺎﻱ ﻓﺮﺩﻱ ﻓﺮﺍﮔﻴﺮﺍﻥ ﺩﺭ  ﺣﺪ    ﺑﻪ ﻣﻨﻈﻮﺭ ﺗﻌﻴﻴﻦ ﺍﻳﻨﻜﻪ ﺗﺎ ﭼﻪ 
ﺍﻳﻦ ﺗﻔﺎﻭﺕ ﺗﺄﺛﻴﺮ ﺩﺍﺷﺘﻪ ﺍﺳﺖ، ﻧﻤﺮﺍﺕ ﭘﻴﺶ ﺁﺯﻣﻮﻥ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ ﺩﺭ 
ﺗﻔﺎﻭﺕ ﻣﻌﻨﻲ ﺩﺍﺭﻱ .  ﮔﺮﺩﻳﺪﻩ ﺍﺳﺖﺩﻭ ﮔﺮﻭﻩ ﺁﺯﻣﺎﻳﺶ ﻭ ﮔﻮﺍﻩ ﻣﻘﺎﻳﺴﻪ
ﺑﻨﺎﺑﺮﺍﻳﻦ، ﻣﻲ ﺗـﻮﺍﻥ ﮔﻔـﺖ ﺗﻔﺎﻭﺗﻬـﺎﻱ . ﺩﺭ ﺍﻳﻦ ﺯﻣﻴﻨﻪ ﻭﺟﻮﺩ ﻧﺪﺍﺷﺖ 
ﻧﻤﺮﺍﺕ، ﺗﺤﺖ ﺗﺄﺛﻴﺮﻛﺎﺭﺑﺮﺩ ﺍﻟﮕﻮ ﺑﻮﺩﻩ ﺍﺳﺖ ﺑﺎ ﺗﺄﻛﻴﺪ ﺑﺮ ﺍﻳﻦ ﻧﻜﺘﻪ ﻛﻪ 
ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﻧﻴﺰ ﺑﻪ ﺻﻮﺭﺕ ﺗـﺼﺎﺩﻓﻲ ﺩﺭ ﺩﻭ ﮔـﺮﻭﻩ ﺟـﺎﻳﮕﺰﻳﻦ ﺷـﺪﻩ 
ﻧﻈـﺎﺭﺕ » ﻣﻌﺘﻘـﺪ ﺍﺳـﺖ ﻛـﺎﺭﺑﺮﺩ htroWﺩﺭ ﺍﻳـﻦ ﺯﻣﻴﻨـﻪ . ﺑﻮﺩﻧﺪ
ﺳﺎﺯﺩ ﻭ ﺍﺯ ﺁﻧﺠﺎ ﻛـﻪ ﻓﻌﺎﻟﻴﺘﻬﺎﻱ ﺣﺮﻓﻪ ﺍﻱ ﺭﺍ ﻣﺆﺛﺮ ﻣﻲ ﻧﺘﺎﻳﺞ  «ﺑﺎﻟﻴﻨﻲ
ﻧﺘﻴﺠﻪ ﻓﻌﺎﻟﻴﺖ ﻣﺪﺭﺳﺎﻥ، ﻳﺎﺩﮔﻴﺮﻱ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺍﺳـﺖ، ﻟـﺬﺍ ﺍﻧﺘﻈـﺎﺭ 
ﺭﻭﺩ ﻛﻪ ﺑﺎ ﺍﺳـﺘﻔﺎﺩﻩ ﺍﺯ ﻧﻈـﺎﺭﺕ ﺑـﺎﻟﻴﻨﻲ، ﻳـﺎﺩﮔﻴﺮﻱ ﻭ ﭘﻴـﺸﺮﻓﺖ  ﻣﻲ
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٢٦
ﻛـﻪ ﺷـﻴﺮﺍﺯﻱ ﻣﻌﺘﻘـﺪ ﺍﺳـﺖ ﻫﻤﭽﻨﻴﻦ . ﺗﺤﺼﻴﻠﻲ ﺁﻧﻬﺎ ﺍﻓﺰﺍﻳﺶ ﻳﺎﺑﺪ 
ﻨﺠﺮ ﺑﻪ ﺑﻬﺒﻮﺩ ﺑﺮﻧﺎﻣﻪ ﻣﻫﺎﻱ ﻧﻈﺎﺭﺕ ﺁﻣﻮﺯﺷﻲ ﻧﻬﺎﻳﺘﺎﹰ ﺑﺎﻳﺴﺘﻲ  ﻓﻌﺎﻟﻴﺖ
  (.٢)ﺩﺭﺳﻲ، ﺷﻴﻮﺓ ﺁﻣﻮﺯﺷﻲ ﻭ ﻳﺎﺩﮔﻴﺮﻱ ﻓﺮﺍﮔﻴﺮﺍﻥ ﺷﻮﺩ
ﺩ ﻛـﻪ ﻧﻈـﺎﺭﺕ ﺑـﺎﻟﻴﻨﻲ ﺍﺯﻃﺮﻳـﻖ ﺭﻧﻴﺰ ﺍﻋﺘﻘﺎﺩ ﺩﺍ nossnireveS    
ﺍﺳﺘﻔﺎﺩﻩ ﺍﺯ ﺭﻭﺷﻬﺎﻱ ﻣﺨﺘﻠﻒ ﻭ ﺑﺮﺍﺳﺎﺱ ﺗﻮﺟـﻪ ﺑـﻪ ﺭﺷـﺪ ﻓـﺮﺩﻱ ﻭ 
ﮔﺮﻭﻫﻲ ﻧﻬﺎﻳﺘﺎﹰ ﻣﻨﺠﺮ ﺑﻪ ﺑﻬﺒﻮﺩ ﻧﺘﺎﻳﺞ ﻓﻌﺎﻟﻴﺘﻬﺎﻱ ﺣﺮﻓـﻪ ﺍﻱ ﻣـﺪﺭﺱ 
 –ﺧﺘﻲ، ﻋـﺎﻃﻔﻲ ﻭ ﺭﻭﺍﻧـﻲ ﺧﻮﺍﻫﺪ ﺷﺪ ﻛـﻪ ﻫﻤـﺎﻥ ﻳـﺎﺩﮔﻴﺮﻱ ﺷـﻨﺎ 
  (.٣)ﺣﺮﻛﺘﻲ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﻣﻲ ﺑﺎﺷﺪ
   ﻣﻴـﺎﻧﮕﻴﻦ ﺗﻔـﺎﻭﺕ ﻧﻤـﺮﺍﺕ ﺁﺯﻣـﻮﻥ ﭘﻴـﺸﺮﻓﺖ ﺗﺤـﺼﻠﻲ ﺩﺭ ﺩﺭﺱ 
ﻋﻤﻠﻲ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﮔـﺮﻭﻩ ﺁﺯﻣـﺎﻳﺶ ﻛـﻪ ﻣﺪﺭﺳـﺎﻥ ﺍﻳـﺸﺎﻥ ﺍﻟﮕـﻮﻱ 
ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ ﺩﺭﻳﺎﻓﺖ ﻧﻤﻮﺩﻩ ﺍﻧﺪ ﺑﺎ ﻣﻴﺎﻧﮕﻴﻦ ﺗﻔﺎﻭﺕ ﻧﻤﺮﺍﺕ ﺁﺯﻣﻮﻥ 
ﭘﻴﺸﺮﻓﺖ ﺗﺤﺼﻴﻠﻲ ﺩﺭ ﺩﺭﺱ ﻋﻤﻠـﻲ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ ﮔـﺮﻭﻩ ﮔـﻮﺍﻩ ﻛـﻪ 
ﺍﻧـﺪ، ﺗﻔـﺎﻭﺕ ﺪﺭﺳﺎﻥ ﺍﻳﺸﺎﻥ ﺭﻭﻧﺪ ﺟﺎﺭﻱ ﺁﻣﻮﺯﺷﻲ ﺭﺍ ﺳﭙﺮﻱ ﻛـﺮﺩﻩ ﻣ
ﺍﻳﻦ ﻣﻄﻠﺐ ﺑـﺪﻳﻦ ﻣﻌﻨـﻲ (. <P ٠/١٠٠)ﻣﻌﻨﻲ ﺩﺍﺭﻱ ﺩﺍﺷﺘﻪ ﺍﺳﺖ 
ﺗﻮﺍﻧـﺪ ﺑـﺮ ﭘﻴـﺸﺮﻓﺖ ﺍﺳﺖ ﻛﻪ ﻛﺎﺭﺑﺮﺩ ﺍﻟﮕـﻮﻱ ﻧﻈـﺎﺭﺕ ﺑـﺎﻟﻴﻨﻲ ﻣـﻲ 
ﺗﺤﺼﻴﻠﻲ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﻭ ﻳـﺎ ﺑﻌﺒـﺎﺭﺗﻲ، ﺑـﺮ ﻳـﺎﺩﮔﻴﺮﻱ ﺍﻳـﺸﺎﻥ ﺗـﺄﺛﻴﺮ 
  .ﺑﮕﺬﺍﺭﺩ
ﻬﺎﻱ ﻓﺮﺩﻱ ﻓﺮﺍﮔﻴﺮﺍﻥ ﺑـﺮ    ﺑﻪ ﻣﻨﻈﻮﺭ ﺗﻌﻴﻴﻦ ﺍﻳﻨﻜﻪ ﺗﺎ ﭼﻪ ﺣﺪ ﺗﻔﺎﻭﺗ 
ﺍﻳﻦ ﺗﻔﺎﻭﺕ ﺗﺄﺛﻴﺮ ﺩﺍﺷﺘﻪ ﺍﺳﺖ، ﻣﻴﺎﻧﮕﻴﻦ ﻧﻤﺮﺍﺕ ﭘﻴﺶ ﺁﺯﻣﻮﻥ ﺩﺭﺱ 
. ﻋﻤﻠﻲ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺩﺭ ﺩﻭ ﮔﺮﻭﻩ ﺁﺯﻣـﺎﻳﺶ ﻭ ﮔـﻮﺍﻩ ﻣﻘﺎﻳـﺴﻪ ﮔﺮﺩﻳـﺪ 
ﺗﻔﺎﻭﺕ ﻣﻌﻨﻲ ﺩﺍﺭﻱ ﺩﺭ ﺍﻳﻦ ﺯﻣﻴﻨﻪ ﻭﺟﻮﺩ ﻧﺪﺍﺷﺖ ﻭ ﺑﺎ ﻧﻈﺮ ﺑﻪ ﺍﻳﻨﻜﻪ 
ﺗﺄﻛﻴﺪ ﺑﺮ ﺍﻳﻦ ﻧﻜﺘﻪ ﻛﻪ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺑﻪ ﻃـﻮﺭ ﺗـﺼﺎﺩﻓﻲ ﺩﺭ ﺩﻭ ﮔـﺮﻭﻩ 
ﺍﻧﺪ، ﻣﻲ ﺗﻮﺍﻥ ﮔﻔﺖ ﺗﻔﺎﻭﺕ ﻣﻴﺎﻧﮕﻴﻦ ﻧﻤﺮﺍﺕ ﭘﻴﺸﺮﻓﺖ ﺟﺎﻳﻜﺰﻳﻦ ﺷﺪﻩ 
، dranruBﺑﻪ ﻧﻈـﺮ . ﺗﺤﺼﻴﻠﻲ ﺗﺤﺖ ﺗﺄﺛﻴﺮ ﻛﺎﺭﺑﺮﺩ ﺍﻟﮕﻮ ﺑﻮﺩﻩ ﺍﺳﺖ 
ﻓﻌﺎﻟﻴﺘﻬﺎﻱ ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ ﺑﻪ ﻋﻨﻮﺍﻥ ﻳﻚ ﺳـﺮﻱ ﻓﻌﺎﻟﻴﺘﻬـﺎﻱ ﻛﻤـﻚ 
ﺩﻫﻨـﺪﻩ ﺩﺭ ﺗـﺪﺭﻳﺲ ﻭ ﻳـﺎﺩﮔﻴﺮﻱ ﻣﻬﺎﺭﺗﻬـﺎﻱ ﻋﻤﻠـﻲ ﺑـﻪ ﺣـﺴﺎﺏ 
  (.٤)ﺁﻳﺪ ﻣﻲ
ﺎﻟﻴﻨﻲ ﺑـﺮ  ﻣﻌﺘﻘﺪ ﺍﺳﺖ ﻛﻪ ﺍﻋﻤﺎﻝ ﻧﻈـﺎﺭﺕ ﺑ  ـrebraB   ﺑﻪ ﻋﻼﻭﻩ، 
ﻣﺪﺭﺳﺎﻥ، ﺑﺎﻋﺚ ﺧﻮﺍﻫﺪ ﺷـﺪ ﺁﻧـﺎﻥ ﻧـﺴﺒﺖ ﺑـﻪ ﺷـﻨﺎﺧﺖ ﻧﻴﺎﺯﻫـﺎﻱ 
ﻳﺎﺩﮔﻴﺮﻱ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺧﻮﺩ ﻫﺸﻴﺎﺭﺗﺮ ﮔﺮﺩﻳﺪﻩ ﻭ ﺩﺭﻧﺘﻴﺠـﻪ ﺍﺯﻃﺮﻳـﻖ 
  (.٥)ﺍﺧﺬ ﺭﺍﻫﺒﺮﺩﻫﺎﻱ ﻣﻨﺎﺳﺐ ﺑﻪ ﺑﻬﺒﻮﺩ ﻳﺎﺩﮔﻴﺮﻱ ﺍﻳﺸﺎﻥ ﻧﺎﺋﻞ ﺷﻮﻧﺪ
   ﺑﺎﺗﻮﺟﻪ ﺑﻪ ﺗﻔﺎﻭﺕ ﻣﻴـﺎﻧﮕﻴﻦ ﻧﻤـﺮﺍﺕ ﺍﺭﺯﺷـﻴﺎﺑﻲ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ، ﺩﻭ 
( <P٠/١٠٠)ﺱ ﻧﻈﺮﻱ ﻣﺮﺑﻮﻃـﻪ ﮔﺮﻭﻩ ﺍﺻﻠﻲ ﻭ ﮔﻮﺍﻩ ﺍﺯ ﺍﺳﺎﺗﻴﺪ ﺩﺭﻭ 
ﺗﻮﺍﻧﺴﺘﻪ ﺍﺳـﺖ ﺑـﻪ ﺑﻬﺒـﻮﺩ « ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ »ﻣﻲ ﺗﻮﺍﻥ ﮔﻔﺖ ﻛﺎﺭﺑﺮﺩ 
ﺣﺮﻓﻪ ﺍﻱ ﻣﺪﺭﺳﺎﻥ ﻣﻨﺠﺮ ﮔﺮﺩﺩ ﻭ ﺭﻓﺘﺎﺭﻫﺎﻱ ﺣﺮﻓﻪ ﺍﻱ ﺑﻬﺘﺮﻱ ﺭﺍ ﺩﺭ 
  .ﻣﻘﺎﻳﺴﻪ ﺑﺎ ﻣﺪﺭﺳﺎﻥ ﮔﺮﻭﻩ ﮔﻮﺍﻩ ﻧﺸﺎﻥ ﺩﻫﻨﺪ
 ﻧﻴﺰ ﺍﻋﺘﻘﺎﺩ ﺩﺍﺭﺩ ﻛﻪ ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ ﻣﻲ ﺗﻮﺍﻧـﺪ ﻋﺎﻣـﻞ nogroG   
  (.٦)ﻣﺪﺭﺳﺎﻥ ﮔﺮﺩﺩﺑﺴﻴﺎﺭ ﻣﺆﺛﺮﻱ ﺑﺮ ﺑﻬﺒﻮﺩ ﺁﻣﻮﺯﺵ 
 ﻧﻴﺰ ﻋﻘﻴـﺪﻩ ﺩﺍﺭﺩ ﻛـﻪ ﺩﺍﺷـﺘﻦ sgnilhcsirK    ﺩﺭ ﻫﻤﻴﻦ ﻣﻮﺭﺩ 
ﺗﺪﺭﻳﺲ ﻣﺆﺛﺮ ﻳﻜﻲ ﺍﺯ ﺷـﺎﺧﺺ ﻫـﺎﻱ ﭘﺮﺍﻫﻤﻴـﺖ ﺩﺭ ﻛﻴﻔﻴـﺖ ﻛـﺎﺭ 
ﺩﺭﻙ ﻭ  )ﻣﺪﺭﺳﺎﻥ ﺍﺳﺖ ﻭ ﺑﻪ ﻣﻨﻈﻮﺭ ﺷﻨﺎﺧﺖ ﺁﻥ، ﻧﻈﺮ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ 
ﺗﺮﻳﻦ ﺭﺍﻫﻬﺎ ﺩﺭﻣﻮﺭﺩ ﺗﺪﺭﻳﺲ، ﻳﻜﻲ ﺍﺯ ﻣﻨﺎﺳﺐ ( ﺷﻨﺎﺧﺖ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ 
ﺭﺩ ﻧﺤـﻮﺓ ﺑﺮﻗـﺮﺍﺭﻱ ﺍﺭﺗﺒـﺎﻁ، ﺎﻩ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ ﺩﺭﻣـﻮ ﻳـﺪﮔ ﺩ. ﺑﺎﺷﺪ ﻣﻲ
ﻫﺎﻱ ﺗﺪﺭﻳﺲ ﻭ ﻣﻴﺰﺍﻥ ﺗﺨﺼﺺ ﻭ ﺷﺎﻳﺴﺘﮕﻲ ﻣﺪﺭﺳﺎﻥ ﺑﺎﻳﺴﺘﻲ  ﺷﻴﻮﻩ
  (.٧)ﺩﺭ ﺗﻮﺿﻴﺢ ﺗﺪﺭﻳﺲ ﻣﺆﺛﺮ ﺑﻜﺎﺭ ﮔﺮﻓﺘﻪ ﺷﻮﺩ
   ﺗﻔﺎﻭﺕ ﻣﻴﺎﻧﮕﻴﻦ ﻧﻤﺮﺍﺕ ﺍﺭﺯﺷﻴﺎﺑﻲ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺍﺯ ﺗﺪﺭﻳﺲ ﻋﻤﻠـﻲ 
  ﻭ ( <P٠/٣٠٠)ﺍﺳ ــﺎﺗﻴﺪ ﮔ ــﺮﻭﻩ ﺍﺻ ــﻠﻲ ﻭ ﮔ ــﻮﺍﻩ ﻣﻌﻨ ــﻲ ﺩﺍﺭ ﺑ ــﻮﺩﻩ 
 ﺑﺎﻟﻴﻨﻲ ﻫﻤﭽﻨﺎﻥ ﺗﻮﺍﻧﺴﺘﻪ ﻧﺘﻴﺠﻪ ﮔﺮﻓﺖ ﻛﻪ ﻛﺎﺭﺑﺮﺩ ﻧﻈﺎﺭﺕ ﻣﻲ ﺗﻮﺍﻥ 
ﺍﻱ ﻣﺪﺭﺳـﺎﻥ ﺩﺭ ﺍﺳـﺖ ﺑﺎﻋـﺚ ﺑﻬﺒـﻮﺩ ﻛﻴﻔﻴـﺖ ﺭﻓﺘﺎﺭﻫـﺎﻱ ﺣﺮﻓـﻪ 
  .ﻫﺎﻱ ﻳﺎﺩﮔﻴﺮﻱ ﻋﻤﻠﻲ ﺍﺯ ﺩﻳﺪﮔﺎﻩ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﮔﺮﺩﺩ ﻣﺤﻴﻂ
 ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺑـﻪ ﻋﻨـﻮﺍﻥ ﺩﺭﻳﺎﻓـﺖ ﻛﻨﻨـﺪﮔﺎﻥ gnirheN   ﺑﻪ ﻧﻈﺮ 
ﺧـﺪﻣﺎﺕ ﺣﺮﻓ ـﻪ ﺍﻱ ﻣﺪﺭﺳـﺎﻥ ﺑﻬﺘ ـﺮﻳﻦ ﻣﻨﺒـﻊ ﺑ ـﺮﺍﻱ ﺷﻨﺎﺳـﺎﻳﻲ 
  (.٨)ﺭﻓﺘﺎﺭﻫﺎﻱ ﺁﻣﻮﺯﺵ ﺑﺎﻟﻴﻨﻲ ﻣﺪﺭﺳﺎﻥ ﺧﻮﺩ ﻫﺴﺘﻨﺪ
 ﺗﺄﻛﻴﺪ ﻣﻲ ﻧﻤﺎﻳﺪ ﺑﺎ ﺗﻮﺟﻪ ﺑﻪ ﺗﺄﺛﻴﺮ ﻋﻤﻴﻘـﻲ relgalFﻫﻤﭽﻨﻴﻦ    
ﻛﻪ ﻣﺪﺭﺳﺎﻥ ﺑﺎﻟﻴﻨﻲ ﺑﺮ ﻳﺎﺩﮔﻴﺮﻱ ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﺩﺍﺭﻧﺪ، ﺩﻳﺪﮔﺎﻩ ﺍﻳـﺸﺎﻥ 
ﺗﻮﺍﻧﺪ ﺑﺴﻴﺎﺭ ﺑﺎ ﺍﻫﻤﻴـﺖ ﻧﺴﺒﺖ ﺑﻪ ﭼﮕﻮﻧﮕﻲ ﺭﻓﺘﺎﺭ ﻣﺪﺭﺳﺎﻥ ﺧﻮﺩ ﻣﻲ 
  (.٩)ﺑﺎﺷﺪ
   ﺑﺮﺍﺳﺎﺱ ﻧﺘﺎﻳﺠﻲ ﻛﻪ ﭘﻴﺮﺍﻣﻮﻥ ﺍﻫﺪﺍﻑ ﭘﮋﻭﻫﺶ ﻣﻮﺭﺩ ﺑﺤـﺚ ﻗـﺮﺍﺭ 
  :ﮔﺮﻓﺖ، ﺑﺎﻳﺴﺘﻲ ﮔﻔﺖ
ﺑﻪ ﻋﻨﻮﺍﻥ ﻋﻮﺍﻣﻞ ﻛـﺎﻣﻼٌﹰ ﻣﻔﻴـﺪﻱ « ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ »ﻫﺎﻱ  ﻣﺆﻟﻔﻪ   - 
  .ﺩﺭ ﻧﻈﺎﻡ ﻧﻈﺎﺭﺕ ﺑﺮ ﻛﺎﺭ ﻣﺪﺭﺳﺎﻥ ﺗﻌﻴﻴﻦ ﮔﺮﺩﻳﺪﻧﺪ
ﻳ ــﺎﺩﮔﻴﺮﻱ ﺑﺎﻋ ــﺚ ﺑﻬﺒ ــﻮﺩ « ﻧﻈ ــﺎﺭﺕ ﺑ ــﺎﻟﻴﻨﻲ»ﻛ ــﺎﺭﺑﺮﺩ ﺍﻟﮕ ــﻮﻱ  ‐
  .ﺩﺍﻧﺸﺠﻮﻳﺎﻥ ﮔﺮﺩﻳﺪﻩ ﺍﺳﺖ
ﺑﺮ ﺩﻳﺪﮔﺎﻩ ﺩﺍﻧـﺸﺠﻮﻳﺎﻥ ﺩﺭﻣـﻮﺭﺩ  «ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ » ﻛﺎﺭﺑﺮﺩ ﺍﻟﮕﻮﻱ ‐
 ﻣﻌـﺮﺽ ﺁﻥ ﻗـﺮﺍﺭ ﮔﺮﻓﺘﻨـﺪ، ﺍﻱ ﻣﺪﺭﺳﻴﻨﻲ ﻛـﻪ ﺩﺭ ﺭﻓﺘﺎﺭﻫﺎﻱ ﺣﺮﻓﻪ 
  .ﺗﺄﺛﻴﺮ ﻣﺜﺒﺖ ﺩﺍﺷﺘﻪ ﺍﺳﺖ
  «ﻧﻈﺎﺭﺕ ﺑﺎﻟﻴﻨﻲ»   ﻭ ﻧﻬﺎﻳﺘﺎﹰ ﺑﺮﺍﺳﺎﺱ ﻧﺘﺎﻳﺞ ﺣﺎﺻﻞ ﻣﻲ ﺗﻮﺍﻥ ﮔﻔﺖ 
 –ﺗﺪﻭﻳﻦ ﺷـﺪﻩ ﺗـﺄﺛﻴﺮ ﻻﺯﻡ ﺭﺍ ﺩﺭﺟﻬـﺖ ﺑﻬﺒـﻮﺩ ﻛﻴﻔﻴـﺖ ﺗـﺪﺭﻳﺲ 
  .ﻳﺎﺩﮔﻴﺮﻱ ﺩﺭ ﻧﻈﺎﻡ ﺁﻣﻮﺯﺷﻲ ﺩﺍﺷﺘﻪ ﺍﺳﺖ
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